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foreword 



Since the costs of transportation, utilities, housing and food continue to escalate at an unprecedented 
rate, students must be able to make informed choices in managing their personal resources. For this 
reason, the study of personal finance is of vital interest to everyone. 

This Personal Finance Education Guide is intended to help students develop a framework for 
und *^tanding the day to day marketplace economy. The guide, as part of the ongoing effort to achieve 
excellence in education, is designed so that teachers may tailor instruct] ^n according to student needs 
and abilities. In this way, they will help students satisfy immediate needs, while encouraging the 
investigation of the more complex and subtle issues of consumer decisions. 

The development of this guide represents the combined efforts of business, labor and others. While 
they find themselves to be competitors in the marketplace, together they developed a document 
speaking to the diversity which is characteristic of the economy. It is this kind of involvement and 
cooperation, the conmiunity working together, that helps to achieve an 2nce for excellence in 
education — providing students with the best Uiat education has to offer. 

For further information, contact Marian Kienzle, Specialist, Consumer Education and Personal 
Finance, 378-3816, or toll free in Oregon 1-800-452-7813. 



Verne A. Duncan 
State Superintendent of 
Public Instruction 
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intiroduction 



Preparing students to participate successfully in the United States economic system is a vital part of 
basic education. This publication presents guidelines to help schools develop a curriculum in personal 
finance which meets student and community needs. 

Financial concerns of consumers and the relationship to basic economic concepts are the focus of this 
Personal Finance Education Guide. Personal finance is the area of study that relates those basic 
concepts and practices to the financial concerns of consumers. Economics, by way of contrast, is 
defined as the study of how limited resources are allocated to meet unlimited needs and wants. In 
Oregon, students are required to study in both content areas in order to earn a diploma. 

This guide is intended to assist curriculum planners and classroom teachers in designing and 
implementing personal finance instruction which meets a variety of students' needs, interests and 
abilities. It is organized under five concept areas (with corresponding program goals): employment and 
income, money management, credit, purchase of goods and services, rights and responsibilities in the 
marketplace. Within each concept area are several sections, or subconcepts. Under each subconcept, 
such as Financial Planning, feix course goals are listed at three levels of progressively greater 
complexity along with sample indicators of student p)erformance. Cleissroom activities are accom- 
panied by an outline of program content. In addition, the level that most students can be expected to 
attain is identified with an asterisk. ' 

A bank of test items, now under development, provides the teacher with easy access to appropriate 
measures. Items are organized according to levels of difficulty. 

Due to the rapidly changing nature of the subject, a separate personal finance resource list is 
available from the personal finance specialist at the Department of Education. 

State Standards 

Statewide goals for Oregon schools are presented in OAR 581-22-201: 

(1) The Board, in response to the changing needs of Oregon learners, sets forth six goals 
for the public schools. 

(2) Conceived and endorsed by Oregon citizens, the statewide goals are designed to assure 
that every student in the elementary and secondary schools shall have the opportu- 
nity to learn to function effectively in six life roles: INDIVIDUAL, LEARNER, 
PRODUCER, CITIZEN, CONSUMER and FAMILY MEMBER. . . . 

(3) The statewide goals shall be implemented through the district, program and course 
goals of each local school district. . . . 

The State Board of Education's Standards for Oregon Schools contain certain requirements which 
relate directly to personal finance and economic education in Oregon. According to OAR 581-22-211: 

Each school district shall maintain a coordinated K/1-12 instructional program based on: 

(1) District goals adopted by the district school board and consistent with the goals 
adopted by the State Board; 

(2) Program goals consistent with goals adopted by the State Board; 
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(3) Competence requirements for graduation; and 



(4) Course goals. 

In addition, as partial fulfillment of the state graduation requirements listed in OAR 581-22-316, 
students must earn one unit of credit in personal finance and economics. According to OAR 581-22- 
102, a "unit of credit" is defined as "certification of a student's successful completion of classroom or 
equivalent work ... in a course of at least 130 clock hours." 

GoahBiMed Planning 

Goals give purpose and direction when planning activities and they provide a common language for 
discussing the merits of activities as they are carried out. As a reference for planning, districts use 
state goals, district goals, program goals, course goals. 

State goals describe what the Oregon Department of Education thinks a student ought to learn in 
public schooL District goals describe what the local commimity and its schools think a student ought to 
learn in school locally, and how such learning relates to state goals. Program goals describe what local 
curriculxun planners and teachera think a student ought to learn in personal finance and economic 
education and how such learning relates to district goals. Course goals describe what teachers think a 
student ought to learn in personal finance and economics and how such learning relates to program 
goals. 

Competence Requirements 

Competence is a separate but related part of goal-based planning. It is one of three graduation 
requirements.* While districts plan and evaluate instruction by means of goals, minimum require- 
ments for graduation are based on credit, attendance and competence. 

Competence means being capable, and students indicate competence by demonstrating their knowl- 
edge and skills. Districts verify student competence through the local list of indicators of competence 
(what many people have called "competencies").** Districts generally have developed indicators of 
competence for the "consumer" in four areas — reading, writing, mathematics and reasoning. Howev- 
er, the curriculum may be developed for all six by adding listening and speaking to the required 
competence areas. 
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*OAR 581-22-316 

•*See Competence Guidelist^ Standards Guidelines: Competence Requirements (Salem: Oregon Department of Education. 
1980), page 2. 



For example, in personal finance: 



STATE GOALS FOR OREGON LEARNERS 



INDIVIDUAL 




FAMILY MEMBER 



DISTRICT GOAL 

Stude:its will know how the use of 
personal resources affects and is af- 
fected by our economic system. 



PROGRAM GOAL 

Students will be able to make finan- 
cial decisions which contribute to fi- 
nancial stability and personal satis- 
faction. 



COURSE GOALS- 
SECONDARY 
9-12 

The student will be able; to judge the 
impact of financial planning on 
money management and economic 
security. 



COMPETENCE REQUIREMENTS AND 
RE LA TED INDICA TORS 



A Read 

eg, Following a reading assignment, distin- 
guish between fixed and flexible expenses. 

B Write 

eg. Describe ways financial planning helps 
to budget resources. 

C Math 

eg, Prepare budgets for different income 
levels, using percentages for various 
expenditures. 

D Speak 

eg. In c presentation to the class, point out 
ways in which financial planning helps 
individuals and families in specific situa- 
tions. 

E Listen 

eg. Following a classroom presentation, list 
steps in planning a budget. 

F Reason 

eg. Justify the need for financial planning 
in specific situations. 



It is important that teachers providing personal finance and economics instruction be directly 
involved in developing district, program and course goals so that their curriculum is coordinated with 
other subject areas* 

When developing program and course goals, it should be pointed out that personal finance and 



*The8e are sample performance indicators taken from 2,2 Financial Planning, page 26. Districts may adapt any of the 
performance indicators as indicators of competence. 
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economic education have several interrelated areas of study, yet each has its own subject matter focus. 
The concepts and goals listed below show the scope of the personal finance curriculum presented in 
this guide. 



CONCEPT AREAS 
Employment and Income 

Money Management 

Credit* 

Purchase of Goods and Services 

Rights and Responsibilities in the 
MarKetplace 



PERSONAL FINANCE 

PROGRAM GOALS 

Students will be able to function responsibly in the 
interrelated roles of wage earner and consumer in 
the marketplace. 

Students will be able to make financial decisions 
which contribute to financial stability and personal 
satisfaction. 

Students will be able to plan for using credit in 
terms of present and future needs and income. 

Students will be able to make wise decisions about 
utilizing resources when purchasing goods and ser- 
vices. 

Students will understand conmion economic prob- 
lems and be able to function as responsible consum- 
ers in the marketplace. 
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The following table illustrates how personal finance reinforces various concepts in economics. 



Personal Finance Curriculum 


Economic Concepts 




ECONOMIC 
FOUNDATIONS 


ECONOMIC 
SYSTEMS 


RESOURCE 
ALLOCATION 
AND INCOME 
DISTRIBUTION: 
Microeconomics 


ECONOMIC 
STABILITY 
AND GROWTH: 
Macroeconomics 


TOOLS OF 
ANALYSIS 


EMPLOYMENT AND INCOME 


Obtaining a Job 


O 








O 


Meeting Responsibilities for Job Success 




o 




O 


X 


Employment Organizations 




O 






O 


Employment Laws — Federal and State 


o 








O 


MONEY MANAGEMENT 


Financial Security and Employment 


O 


X 


X 




X 


Financial Planning 


X 


X 


X 




X 


Banking Services and Financial Records 






O 




X 


Savings 






o 


X 


X 


Investments 






O 


X 


X 


Insurance 






O 




X 


Legal Documents 










O 


Taxation 






X 


O 


X 


CREDIT 


Credit Availability and Use 








o 


X 


Credit Selection 








O 


X 


Credit Problems 










O 


Consumer Credit Laws 










0 


PURCHASE OF GOODS AND SERVICES 


Factors Affectin/e Consumer Purchases 


X 


X 


X 


O 


X 


The Role of Advertising 






O 




X 


Guidelines for Shoppers 


X 


0 


O 




X 


Making Specific Purchases 


O 




X 




X 


RIGHTS AND RESPONSIBILITIES IN THE MARKETPLACE 


TheU S Economic System 


O 


X 


X 


O 


X 


Rights and Responsibilities of the Consumers/Sellers 


X 


X 


X 




X 


Fraudulent and Deceptive Practices 










O 


Sources of Consumer Assistance 






o 


X 


O 


Consumer Legislation 




X 




O 


O 



O - Indicates minor emphasis. 
X - Indicates major emphasis. 



ERIC 



implementation 



According to State Board of Education commentary on OAR 581-22-316: "Personal Finance and 
Economics - Each student will study materials in both content areas . « . districts may develop various 
offerings designed to meet the needs of students, but in all cases the content must be directly 
identified with personal finance and economics/' Tliis commentary was dev loped to further clarify 
rule language as well as the Board's intent when adopting the rule. 

While the personal finance and economics requirement calls for study in both content areas, it does not 
define the amount or proportion of time for either. There are a number of ways to meet the credit 
requirement. Personal finance could be integrated in varying degrees with economic education; either 
personal finance or economic education could be the major focus. Personal finance and economics 
could be taught as a single course or a series of courses, or through separate courses.* Even when 
taught as part of other instructional programs, such as business education, home economics, 
mathematics, and social studies, program goals and course goals must be developed for personal 
finance and economics. 



RECOMMENDED STEPS IN ESTABLISHING A PERSONAL FINANCE CURRICULUM 



STEP 1 DETERMINE LOCAL DISTRICT NEEDS, 

Review state standards and curriculum guidelines. 



Establish community review process utilizing the servient- of: 

advisory committees, 
cxirriculum committees, 
student, parent, teacher groups. 

Analyze economic data, trends and needs in the local area. 

Research resources available in the community. 

Compile information about local needs as a basis for program development. 



Coordinate district goals for personal finance with program development at the school 
level. 

Determine course of study in light of total curriculum offerings: 



*With the first approach, no specific subject endorsement for certification is required; with the latter, the economics teacher 
must hold a social studies endorsement. 



STEP 



2 



SECURE ADMINISTRATIVE AND SCHOOL BOARD SUPPORT. 
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program goals'^, 
staff assignment and training, 
budgetary support, 
assessment and evaluation. 

Assign administrative liaison to local schooKsK 
STEP 3 ASSIGN LOCAL SCHOOL COORDINATOR. 

Designate a person responsible for coordination and establish responsibilities. 
STEP 4 ANALYZE CURRENT OFFERINGS. 

Review required and elective offerings with similar curriculum content. 

Determine which offerings have a direct correlation in terms of content, such as Career 
Development. 

Establish general guidelines for implementation model based on current offerings, 
staffing, facility availability, and district-level decisions. 

STEP 5 IDENTIFY TEACHING STAFF. 

Select staff who are interested in teaching personal finance and economics. 

Utilize staff with certification endorsements in business education, home economics, 
mathematics or social studies, when possible. 

STEP 6 DFA-ELOP CURRICULUM DESIGN. 

Write planned course statements, including course goals which are based on program 
goals. 

E&;tablish implementation model, including the grade levells) at which it will be offered. 

Determine perfonr.ance requirements, activities and resources for the program. 

Review the basic design to assure that individual student needs, interests and abilities are 
considered. 

Develop options for students with special needs, including identifying materials and 
resources for independent study or research, and for bilingual students. 

STEP 7 PROVIDE STAFF INSERVICE AND PROFESSIONAL GROWTH OPPORTUNITIES. 

Establish a separate budget, including funds for professional growth opportunities, if 
possible. 

Identify individual staff needs and interents through staff inservicc. 
Determine what insorvice opportunities are already uvallablo. 
Provide stuff inservice and coordination opportunities. 
Entablish a procedure for training new stuff on an unnuul basis. 
STEP 8 DEVELOP EVALUATION PROCEDURES. 

D<aormine means for aHKosHing individual Htudent progn*HH. 
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Establish evaluation procedures for instruction, including analysis of curriculum develop- 
ment by staff on an annual basis. 

STEP 9 IMPLEMENT INSTRUCTIONAL OFFERINGS 

Establish timeline for implementation or revision. 

Coordinate implementation plans with the revir;*. and acquisition of resources. 
STEP 10 ESTABUSH RE-EVALUATION AND REVISION PKOCEDURES. 
Determine timeline and cycle for review and evalu .jn. 

Coordinate re-evaluation and revision of design with other associated curriculum areas 
and in light of staff work load assignments. 

Review instructional materials on a regularly-scheduled basis. 
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assessment 



Assessment is essential to sound instructional planning. Once instructional plans are implemented, 
the teacher needs to determine whether students are attaining desired outcomes, and whether 
instruction in personal finance is helping them to reach those outcomes. 

Assessment activities involve both group and individual approaches. Measurement of group perform- 
ance helps determine the course of study; measurement of individual student performance helps 
teachers plan teaching strategies. The interrelationship is shown below. 



ASSESSMENT OF GROUP AND INDIVIDUAL PERFORMANCE 



ASSESSMENTSof 



GROUP 

PERFORMANCES 
related to . . . 

• district goals 

• program goals 

• course goals 



INDIVIDUAL 
PERFORMANCES 
related to . . . 

• course goals 

• personal goals 

• graduation requirements 
(ie, competence required 
for graduation) 



To identify 
group 

• progress 

# needs 



To identify 
individual 

e progress 
e needs 
e interests 



to improve programs 

by . . . 

adjusting plans, goals, 
courses, major activities 



to Improve instruction 

by . . . 

adopting strategies, prac- 
tices, performance re- 
quirements 
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Under Goal-Based Planning, page 2 of this guide, goals were described as learning outcomes. 
Assessment should determine: 



The extent to which students are attaining the outcomes the community and its schools have 
designated (district goal). 

The extent to which students are attaining the outcomes teachers and curriculum planners have 
designated for the curriculum (program goal). 

The extent to which students are attaining the outcomes teachers have designated for a course, 
such as Personal Finance I (course goal). 

Furthermore, assessment of personal goals helps determine the extent to which the student is 
attaining those outcomes designated as of greatest personal importance, need, or interest. Identifica- 
tion of learning strengths and weaknesses in a student's performance helps determine factors which 
enhance or inhibit attainment of desired outcomes. 

Before assessment activities are conducted, clear goals and indicators describing student performance 
which can be accepted are necessary. Such statements guide assessment activities toward producing 
information that is useful in making curriculum decisions. 
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ef^ployment 
and income 



1.1 Obtaining a Job 
1.2 Meeting ReBponalbllities for Job Su'^cess 
1.8 Employee Organizations 
1.4 Employment Laws - Federal and State 
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employment and income 



1.1 Obtaining a Job 



FIRST LEVEL 

STUDE>rrS WILL KNOW FACTORS WHICH IN- 
FLUENCE OPPORTUNITILo FOR EMPLOYMENT 
AND INCOME. 

• List several factors which affect employment 
opportunities and the potential for earning in 
come. 

• List sources of information about job oppor- 
tunities and job requirements. 

• Describe grooming practices and dress stan- 
dards appropriate for a number of types of job 
interviews. 

STUDENTS WILL COMPREHEND HOW VARIOUS 
FACTORS INFLUENCE OPPORTUNITIES FOR 
EMPLOYMENT AND INCOME. 

• Explain factors affecting employability and in- 
come opportunities. 

• Give examples of sources of information for 
specific jobs* 

Have students brainstorm factors affecting employ- 
ment opportunities; identify community resource 
people for student? to interview regarding the im- 
portance of such factors. Next, invite resource people 
to class to discuss job opportunities and the services 
provided by such organizations as the state employ- 
ment office, private employment agencies, youth 
opportunity centers. As a class, discuss other ways 
jobs can be found. 

Divide the class into groups for the purpose of estab- 
lishing mock employment agencies. Have each group 
select three or more occupations and compile infor- 
mation on: potential earning power, the skills and 



training required, anticipated working conditions, 
and where jobs can be found. Next, ask each student 
to research and list aptitudes, skills and personal 
traits necessary tor a specific job of a personal choice. 

As a follow-up, invite a panel of local business people 
to class to discuss application forms, resumes and 
letters of application, on-the-job dress requirements, 
interview and testing procedures. 

SECOND LEVEL 

♦STUDENTS WILL BE ABLE TO APPLY VARIOUS 
JOB SEARCH TECHNIQUES AND APPLICATION 
TECHNIQUES TO SPECIFIC SITUATIONS. 

• Use local sources to determine employment po- 
tential in specific situations. 

• Write a letter of application. 

• Complete an application form. 

• Predict outcomes of several job interviews. 

OTUDENTS WILL BE ABLE TO ANALYZE THEIR 
OWN POTENTIAL FOR EMPLOYMENT. 

• Relate how interests, abilities, training and ex- 
perience influence employability in specific 
situations. 

• Select several careers which reflect personal 
interests and abilities. 

Have students review local newspaper "help wanted" 
listings and talk with people in the community about 
the potential for employment locally; then ask each 
student to prepare a list of potential jobs and investi- 
gate the skills and training required for those of 
interest personally. 

Ask each student to prepare a list of five questions 
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which a potenti&l employer might ask a job applicant 
and then determine how best to provide such infor- 
mation through letters of application, resumes, inter- 
views, or reconmiendations. 

Using a transparency, demonstrate for students how 
to complete an application form correctly. Have stu- 
dents complete application forms; comment or make 
needed corrections on an individual basis. 

Discuss the elements of a good letter of application. 
Distribute copies of a sample letter and discuss as a 
class. Have students write their own letters of appli- 
cation. 

Show students a film about interviews and then have 
them simulate various interview situations. Follow- 
ing each, discuss whether the applicant is likely to 
receive the job. Point out both positive and negative 
aspects of each interview. Have students repeat inter- 
views, including as many improvements as possible. 

Using a Needle-Sort of the Career Information Sys- 
tem (CIS), have students identify and list individual 
interests and skills and job categories related to such 
interests and skills. From the list, have students 
select several careers to explore in more detail. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO PROPOSE WAYS 
TO MEET CAREER GOALS. 

# Design a plan for meeting career goals, 

• Summarize the importance of factors which af- 



fect the selection of careers in specific situa* 
tions, 

STUDENTS WILL BE ABLE TO JUDGE THE ADE- 
QUACY OF JOBS IN TERMS OF FULFILLING 
LONG-TERM CAREER GOALS. 

• Compare the potential of several occupations for 
reaching p>ersonaI career goals. 

• Interpret the effect of training and experience 
on long-term career goals. 

Have each student select a successful person in his- 
tory with a job of interest to the student and write a 
report based on the following questions: 

What career goals might this person have had? 

How would such goals relate to your career goals 
today? 

How did this person achieve those goals? 

What factors could have influenced this person's 
choice of careers and how did these factors help 
this person's achievement? 

As a wrap-up, ask each student to outline and de- 
scribe how one can achieve individual career goals, 
based on research and the answers to the questions 
above* 

Using earlier research on careers, ask students to 
decide which jobs meet their criteria. Investigate 
training opportunities and determine whether such 
training would help attain long-term career goals. 



Factors affecting employment op- 
portunities and income potential 

Personal characteristica 
Mental and physical health 
Grooming and personal cleanliness 
Appropriate dress standards 

Salable skills, talents, and experiences 
School courses, grades, and atten- 
dance 
Hobbles 
Skills 

Summer and part-time job experi- 
ences 

Sports and extracurricular activities 

Information on Jobs 

Occupational Outlook Handbook 
Current articles about occupational 
trends 

Occupational Outlook Quarterly 

Private and public agencies 
State employment offices 
Private employment agencies 
Youth employment services 
Youth corp agencies 
Civil service agencies 
Apprenticeship board 



Career Information System (CIS) 
Other 

Newspaper want ads 
School counselors 
Community businesses 
Yellow pages of telephone book 
Friends and relatives 
Professional publications 

Job requirements 

Dictionary of Occupational Titles 
Occupathnal Outlook Handbook 
Career cluster guides 
interviews with employers and employees 
Career Information System (CIS) 

Personal Interview 

Punctuality 
Courtesy 
Qood grammar 
Penieverance 
Self-confidence 
Enthusiasm 
Proper attitude 
Poise 

Knowledge of employer and tho business 
Appropriate dress and grooming 



Alert, Intelligent responses 
Other 

Credit record 

Record of civil actions 

References 

Procedures in applying for a Job 

Prepare personal data sheet (resumd) 

Write letters of application 

Obtain recommendations 

Obtain references 

Fill out application forms 

Take tests 

Obtain social security number and work 
permit (1.4) 

Factors Influencing career selection 
Interests 

Skills and abilities 
Present and future goals 
Job requirements 
Employment opportunities 
Job location 
Job security 

Present and potential income 
Risk or adventure 
Benefits 

Working hours and conditions 
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1,2 Meeting Responsibilities for Job Success 



FIRST LEVEL 

STUDENTS WILL KNOW WHY MEETING EM- 
PLOYER AND EMPLOYEE RESPONSIBILITIES 
CAN LEAD TO SUCCESS ON THE JOB. 

• Identify responsibilities of employers to em- 
ployees. 

• Identify responsibilities of employees to employ- 
ers and to other employees. 

♦STUDENTS WILL COMPREHEND HOW EMPLOY- 
ERS AND EMPLOYEES MEET ON-THE-JOB RE- 
SPONSIBILITIES SUCCESSFULLY. 

• Explain how employer and employee attitudes 
influence success on the job. 

• Give examples of reasons for employee promo- 
tions. 

• Explain most frequent causes of employee ter- 
mination. 

Write, visit, or invite persons from management 
levels of large companies to: discuss training and 
education programs for their employees; describe 
criteria used for employee evaluation (performance 
ratings); identify the most frequent causes of em- 
pljyee termination; discuss the basis for employee 
promotions. As a follow-up, discuss performance rat- 
ing scales for employees who are on probation prior to 
tenured employment or who are being rated for sal- 
ary increases. Discuss various criteria used as a basis 
for promotion (ie, merit, seniority, automatic). 

Have students read several newspaper "help wanted" 
ads and deterruine to what extent, if any, the respon- 
sibilities of the employee or the employer are de- 
scribed. Next, ask each student to select one ad and 
list the information provided including employer and 
employee responsibilities and job advancement infor- 
mation which would be useful to know before accept- 
ing that particular job, 

As a class, prepare a list of on-the-job "Do's" and 
"Don'ts" and discuss how these factors affect job 
success and advancement. 

SECOND LEVEL 

STUDENTS WILL BE ABLE TO APPLY TECH- 
NIQUES FOR MEETING JOB RESPONSIBILITIES 



ACCORDING TO THE SPECIFIC SITUATION. 

• Modify a situation to improve potential for job 
success and advancement. 

• Relate attitudes to job success. 

STUDENTS WILL BE ABLE TO ANALYZE INDI- 
VIDUAL RESPONSIBILITIES OF EMPLOYERS 
AND EMPLOYEES. 

• Discriminate between responsibilities of em- 
ployee and employer in a specific situation. 

• Outline ways employees have maintained good 
working relationships in given situations. 

Divide the class into groups to investigate case 
studies involving comments by employees and em- 
ployers, or among other employees. Develop a skit 
illustrating one of these situations, and have the 
class suggest changes which might improve working 
relationships. Emphasize the importance of attitudes 
on the job. 

Ask groups of students to review various hypothetical 
job situations which are unsatisfactory, and list 
examples of employer and employee responsibilities 
which are not being met. In addition, have them list 
other responsibilities which they feel should be ob- 
served, as well as how employees can maintain good 
relationships with other employees. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO RELATE HOW 
VARIOUS FACTORS CONTRIBUTE TO JOB SUC- 
CESS AND ADVANCEMENT. 

• Design a plan for upgrading skills for a specific 
occupation. 

• Summarize experience or training needed for 
employability or job advancement in various 
situations. 

STUDENTS WILL BE ABLE TO JUDGE THE 
APPROPRIATENESS OF EMPLOYER OR EM- 
PLOYEE ACTIONS. 

• Justify the use of specific criteria as the basis 
for promotion. 

• Appraise how employee attitude influences job 
success in specific situations. 
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Ask each student to select a job that is affected by 
rapidly changing technology and research the types 
of knowledge and skills needed by talking to individ- 
uals employed in the occupation. Have the student 
also determine approaches for upgrading skills and 
develop a plan for accomplishing such training. The 
plan should list the training provided by various 
institutions, including courses, times and locations, 
as well as other types of experience which would be 



helpful for entry level employment or advancement 
in that field. 

Review hypothetical situations involving the promo- 
tion of one employee over another. As a class, deter- 
mine reasons why an employee was promoted based 
on a prepared list of criteria; include a discussion of 
employee attitude. 



Responsibilities of employee 
To employer 

Competent work 

Thrifty use of materials 

Punctuality 

Honesty 

Willingness to follow orders 

Pleasant attitude 

Loyalty 

Respect 

Acceptance of criticism 

Dependability 

Initiative 

Interest 

Self evaluation 
To other employees 
Teamwork 
Thoughtful ness 
Loyalty 
Honesty 
Cooperation 
Pleasant attitude 



Responsibilities of employer 
Adequate supervision 
Fair personnel policies 
Safe working conditions 
Open channels of communication 
Recognition of achievement 
Recognition of civil rights and employee 
protection laws (1.4) 

Techniques for job advancement 

Promotions within organizations 
Promotions outside organizations 
(recruitment) 

Basis for promotions (performance rating 
scales) 

Methods of pay increase 
Additional education/training 
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1.3 Employee Organizations 



FIRST LEVEL 

STUDENTS WILL KNOW HOW GROUPS OF 
EMPLOYEES CAN ORGANIZE TO INFLUENCE 
EMPLOYMENT CONDITIONS. 

• List the major purposes of labor unions. 

• List the major purposes of professional organi- 
zations. 

♦STUDENTS WILL COMPREHEND THE IMPACT 
OF EMPLOYEE ORGANIZATIONS AND UNIONS 
ON THE EMPLOYEE. 

• Explain the purposes and expectations of a 
union shop. 

• Give examples of services and benefits provided 
by professional orgcmizations. 

Invite union officials to class to discuss the purposes 
and expectations of a typical union shop; invite mem- 
bers of professional organizations to discuss services 
and benefits of professional organizations. After the 
presentations, encourage questions and answers 
about the functions of these organizations. As a 
follow-up, have students read about the development 
of union shops in the United States and discuss the 
original purposes for which each was established. 
Have students interview union members to ask 
whether union shops have the same purposes today. 

SECOND LEVEL 

STUDENTS WILL BE ABLE TO APPLY KNOWL- 
EDGE OF UNIONS AND PROFESSIONAL OR- 
GANIZATIONS TO VARIOUS EMPLOYMENT 
SITUATIONS. 

• Show how membership in a union or profession- 
al organization influences employability or job 
advancement. 

• Relate the advantages and disadvantages of a 
union shop to a nonunion shop. 

STUDENTS WILL BE ABLE TO ANALYZE THE 
IMPACT OF UNION OR PROFESSIONAL MEM- 
BERSHIP ON EMPLOYMENT. 

• Point out the effect of the union movement on 
employee conditions in specific situations. 



• Point out how professional organizations have 
influenced professional standards. 

Divide the class into groups, with each group repre- 
senting a specific occupation. Ask those groups whose 
occupations are represented by unions to investigate 
the development of the union movement generally 
and of the specific union that represents the occupa- 
tion, the pros and cons of unions and the specific 
union, the wage scales and fringe benefits of union 
and nonunion occupations, jobs available to teen- 
agers which involve unions and a comparison of 
monthly dues among such unions. 

Have groups whose occupations are represented by 
professional organizations investigate the advan- 
tages and disadvantages of such organizations, the 
number and types of professional organizations avail- 
able in the community, and membership require- 
ments according to occupation. As a class, determine 
those characteristics which unions and professional 
organizations hold in common as well as those which 
are unique to each. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO RELATE KNOWL- 
EDGE OF UNIONS AND PROFESSIONAL OR- 
GANIZATIONS TO PERSONAL CAREER DECI- 
SIONS. 

• Explain how union membership and nonmem- 
bership could affect employees in specific occu- 
pations. 

• Summarize the economic and noneconomic ef- 
fects of union and professional organization 
membership in specific situations. 

STUDENTS WILL BE ABLE TO JUDGE PERSON- 
ALLY THE VALUE OF UNION AND PROFES- 
SIONAL ORGANIZATION MEMBERSHIP. 

• Appraise reasons for membership and nonmem- 
bership in specific situations. 

• Support a personal decision regarding union or 
professional organization membership. 

Utilizing previous research on general characteristics 
of unions and professional organizations, have each 
student select a specific union or organization for 
research. Through investigation, including reading 
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and interviews, determine the specific economic and 
noneconomic benefits, membership benefits, and why 
membership, if optional, is of benefit to the individ- 
ual employee. 

Have students research employee conditions prior to 
the union movement and the growth of professional 
organizations. Speculate what employee conditions, 
including salaries and benefits, would be like at the 



present time without the involvement of unions and 
organizations. Ask groups of students to select issues 
related to working conditions and trace the role of 
unions and professional organizations historically in 
bringing about improved working conditions. Include 
a chronological sequence of events leading to working 
conditions as they exist currently. 



Unions 

Purposes 

Act as collective bargaining agents for 
employees 

Wages for regular work and 
overtime 

Hours of work 

Requirements for employment 
Pensions 

Health, safety, and working 

conditions 
Method of hiring and firing 
Cases involving discharge 
Methods of settling disputes 
Provide job placement services 
Enforce labor agreements 
Support legislation affecting worker 



Professional organizations 
Purposes 

Establish and maintain professional 

standards 
Support legislation affecting the 

profession 
Encourage individual growth and 

advancement 
Improve working conditions and 
income 

Provide pension, retirement, and 

supportive benefits 
Keep membership up to date on 

research and technology 
Negotiate with employer on terms of 

employment (restricted) 
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1.4 Employment Laws - Federal and State 



FIRST LEVEL 

STUDENTS WILL KNOW WHICH FEDERAL AND 
STATE LAWS AND REGULATIONS PROTECT 
EMPLOYERS AND EMPLOYEES. 

• List major employment laws and regulations. 

• Matc^i WR with agencies responsible for ad- 
minis '.g each. 

• Describe employment laws or regulations which 
affect minors and their employers. 

^STUDENTS WILL COMPREHEND THE EFFECTS 
OF EMPLOYMENT LAWS AND REGULATIONS 
ON EMPLOYERS AND EMPLOYEES. 

• Explain how employment laws protect the em- 
ployee. 

• Give examples of laws or regulations which af- 
fect minors or their employers. 

• Explain why laws differ, depending on the occu- 
pation. 

Have students answer the following questions: 

Why are there laws for protecting employees? 

Why are laws different for certain jobs? 

Why do laws for employees who are minors 
differ from laws for employees who are adults? 

Why do laws for 14- and 15-year-old employees 
differ from laws for 16- and 17-year-olds? 

Invite representatives from the local Wage and Hour 
Division to class to discuss: how to obtain a work 
permit, when a work permit is required, what types of 
jobs are not regulated, what jobs are {permissible for 
employees of different ages, the work hours for em- 
ployees of different ages, and the jobs which employ- 
ees under 18 years of age are prohibited from holding. 

Develop a list on the board of major federal and state 
laws and regulations affecting employment. Have 
students use the telephone book and interview agen- 
cy or business representatives to determine which 
agencies administer each law or regulation. 



Invite an employer to class to discuss the laws and 
regulations under which employers must work and 
the agency that is responsible for administering each, 

SECOND LEVEL 

STUDENTS WILL BE ABLE TO APPLY EMPLOY- 
MENT LAWS AND REGULATIONS TO SPECIFIC 
SITUATIONS. 

• Show how laws differ according to age group or 
job. 

• Relate current laws affecting minors to specific 
job situations. 

• Write to an agency regarding a px)tential viola- 
tion of an employment law or regulation. 

STUDENTS WILL BE ABLE TO ANALYZE HOW 
LEGISLATION HAS AFFECTED SPECIFIC EM- 
PLOYMENT CONDITIONS. 

• Illustrate how employment legislation related to 
minors differs from legislation for adults. 

• Identify how employment conditions have 
changed as a result of federal and state legisla- 
tion. 

Have students review current federal and state agen- 
cy publications dealing with the administration of 
various laws or regulations, such as the "Employ- 
ment of Minors" pamphlet from the Oregon Bureau 
of Labor and Industries. Determine the status of 
current laws and regulations which affect employees 
who are minors. As a class, discuss differences among 
laws and regulations for various workers according to 
age and sex. 

Have students investigate specific laws or regula- 
tions which affect employees who are minors in occu- 
pations in which they are interested. Determine 
whether or not these laws or restrictions are based on 
health and safety concerns of young employees. Read 
about the working conditions of young employees in 
the early 1900's and discuss whether these conditions 
have been affected by legislation. 

Using a variety of occupations as examples, have 



students id^^ntify special regulations or restrictions 
for employees who are minors which are not imposed , 
on other workers. Determine whether other classifi- 
cations of workers, such as women, have special pro- 
tection through legislation. As a class, dispiiss the 
advantages and disadvantages of special legislation. 

Invite an employer to class to explain how laws and 
regulations affect the employment of minors in cer- 
tain occupations. Discuss whether these laws benefit 
young employees wishing to enter a sp>ecific occupa- 
tion. 

Using a case situation, write hypothetical letters to 
agencies identifying potential violations of employ- 
ment laws or regulations and document complaints 
with specific data and evidence. Read letters fn class 
and determine what action might be taken by agen- 
cies and whether employers would be involved. Dis- 
cuss the advantages of resolving problems with an 
employer prior to filing a complaint. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO RELATE THE 
ECONOMIC AND NONECONOMIC EFFECTS OF 
EMPLOYMENT LAWS AND REGULATIONS ON 
EMPLOYERS AND EMPLOYEES. 

• Summarize the potential consequences of re- 
scinding all employment legislation. 

• Explain economic implications of protective 
legislation for employees and employers. 

STUDENTS WILL BE ABLE TO JUDGE THE ADE- 
QUACY OF EMPLOYMENT LAWS AND REGULA- 
TIONS IN PROTECTING EMPLOYERS AND EM- 
PLOYEES. 



• ' • Justify special protection employees receive ac- 
cording to age, sex or occupation. 

• Appraise the development of legislation protect- 
ing the employee in the United States. 

Divide the class into research groups and have each 
group choose one major federal law designed to pro- 
tect employees and study the background issues 
which led to the enactment of this law. Identify and 
classify the major provisions of the law according to: 
benefits, including health and safety, economic se- 
curity, or employment security. Either support the 
legislation as meeting employee needs today based on 
review of provisions or rewrite the legislation so that 
it meets current employee needs. As a follow-up, have 
each group develop a discussion papier on the poten- 
tial impact of rescinding all employment legislation. 
Include opinions as to what might happen with 
specific occupations such as educators or mine work- 
ers, as well as an overview of the total effect on 
employment in the United States. 

Inv:te to class a panel of employees representing 
groups who receive special protection through legisla- 
tion to discuss the reasons for such legislation. Have 
•students ask questions about how the laws affect 
such "special" groups and other employees. 

For students interested in self-employment occupa- 
tions, have them research the licensing and regula- 
tions required. Based on this study, ask students to 
choose whether they wish to be self-employed and 
defend their position by showing that they have in- 
vestigated the field. 



Laws affecting workers 

Major federal laws protecting workers/ 

administering agencies 

National Labor Relations Act (Wagner 

Act) — U S Department of Labor 
Fair Labor Standards Act of 1938 
(amended 1966. 1972 and 1974) 
Wage and Hour and Public 
Contracts Divisions — US 
Department of Labor 
Taft-Hartley Act — US Department of 
Labor 

Social Security Act — US Department 

of Health and Human Services 
Willlams-Steiger Occupational Safety 
and Health Act of 1970 (OSHA)— 
Department of Labor 
Major state laws protecting workers/ 
administering agencies 



Oregon Safe Employment Act — 
Workers' Compensation Board, 
Accident Prevention Division 

Workers' Compensation Law — 
Workers' Compensation Board 

Employment Division Law — Oregon 
Employment Division, Oregon 
Department of Human Resources 

Child Labor Standards Act— Wage and 
House Division. Bureau of Labor 
and Industries 

Major laws or regulations affecting 

employment of minors* 

Covers such items as 

Minimum wages and hours of work 

Work permits and Social Security 
numbers 

Minimum age limits 

Jobs which 14- and 15-year-old 



workers can do 
Jobs which 16- and 17-year-old 

workers can do 
Insurance requirements 
Safety and health requirements 
Prohibited hazardous occupations 
Training agreements and plans 
Legal deductions from paychecks 



*Both federal and state regulations may 
cover many of the same items; In such 
cases, the more restrictive law or 
regulation will prevail. 



EKLC 




money 
management 

2.1 Financial Security and Employment 
2.2 Financial Planning 
2.3 Banking Services and Financial Records 
2.4 Savings 
2.5 Investments 
2.6 Insurance 
2.7 Legal Documents 
2.8 Taxation 



EKLC 



26 



money m^^gement 

2.1 Financial Security and Employment 



FIRST LEVEL 

STUDENTS Will. KNOW THE TYPES OF FINAN- 
CIAL BENEFITS AND PROTECTION MADE 
AVAILABLE THKOUGH EMPLOYMENT. 

• List various types of payroll deductions and 
employment benefits. 

• Name types of income loss which can he protect- 
ed by employment benefits. 

STUDENTS V/ILL COMPREHEND THE WAYS 
EMPLOYMENT CAN PROVIDE FINANCIAL 
SECURITY. 

• Gftve examples of types of payroll deductions 
and employment benefits. 

• Summarize the effects of employment on finan- 
cial security. 

Review sample paycheck stubs for: gross pay, take- 
home pay» involuntary deductions, voluntaiy deduc- 
tions (numeroiis options). Next, discuss the types of 
protection provided through employment to protect 
the employee financially. 

Use the Internal Revenue Service wage deduction 
chart to explain withholding taxes. (2.8) Invite a 
social security representative to class to discuss: costs 
to the employee, benefits to minor dependents, ob- 
taining a social security number* how to check per- 
sonal aocoimts. 

As a follow-up, have students talk to family and 
friends about "'fringe benefits*' provided by em- 
ployers. 

Have the class discuss financial problems and protec- 
tion available to the employee through employment 

O 
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and individual responsibilities for financial security. 
SECOND LEVEL 

♦STUDENTS WILL BE ABLE TO PLAN FOR FI- 
NANCIAL SECURITY IN UGHT OF BENEFITS 
PROVIDED THROUGH EMPLOYMENT. 

• Compute payroll deductions for specific situa- 
tions. 

• Modify a budget to allow for protection from 
financial problems in specific situations. 

• Show how financial protection varies according 
to emplo3rment benefits. 

STUDENTS WILL BE ABLE TO ANALYZE FINAN^ 
CIAL SECURITY IN SPECIFIC EMPLOYMENT 
SITUATIONS. 

• Illustrate how various employment benefits pro- 
vide financial security. 

• Point out financial protection available to an 
employee. 

Using various case studies involving loss of income 
due to death, illness, disability or unemployment, 
have students investigate the types of protection pro- 
vided through emplojrment. Discuss the potential fi- 
nancial effects when the individual or family does not 
provide for additional protection. 

Using various employment and income situations, 
have students plan individual and family budgets 
which provide for: loss of income for three months, a 
change in take-home pay, an inflation rate of 10 
percent with no salary increase. 

Review changes in employee social security contribu- 
tions for the past two years and discuss the effect on 




personal spendable income* 
THIRD LEVEL 

STUDENTS WILL BE ABLE TO PROPOSE WAYS 
TO PROVIDE FOR FINANCIAL SECURITY 
THROUGH EMPLOYMENT BENEFITS AND PAY- 
ROLL DEDUCTIONS, 

• Design a program to provide protection against 
loss of income in specific situations. 

• Reconstruct a budget to provide for an increase 
in savings through payroll deductions* 

STUDENTS WILL BE ABLE TO JUDGE THE ADE- 
QUACY OF EMPLOYEE BENEFITS AND INCOME 
PROTECTION. 



• Compare income protection to essential and de- 
sirable needs in specific situations. 

• Appraise the degree to which ( mployee benefits 
meet personal financial goals. 

Have studer.ts establish hypothetical family situa- 
tions with specific financial goals. After researching 
types of employment and private income protection 
available, ask each group to prepare a financial pro- 
tection plan that appears to best meet the situation, 
present findings to the class and defend the plan. 

Have a panel of students debate the pros and cons of 
the social security system as a form of empli^yee 
protection. 



Types of payroll deductions and 

employee benefits 

Deductions 

Income taxes 

Social security taxes 

Insurance premiums 

Union dues 

Charity contributions 

Credit union 

Savings program 

Retirement 

State Accident Industrial 
Fund or private carrier 
Benefits 

Salary (gross, net) 
Profit sharing 
Paid vacation 
Discounts 
Sick pay 

1 ave of absence 
(Holidays 



Overtime pay 

Per diem and travel reimbursement 
Severance pay 
Insurance plans 
Salary incentives 
Retirement programs 
Workers' Compensation or private 
insurance 

Implications for financial 
protection 

Protecting income loss from 
illness 

Group health insurance 

Employee savings plans 

Paid sick leave 
Unemployment 

Wage guarantees 

Severance pay 

Employee savings plans 



Supplementary unemployment 
t)enefi:3 
Retirement 

Pension 

Severance pay 

Deferred compensation 

Employee savings plans 
Death of employee 

Group life insurance 

Group accidental death and dis- 
memt)errnent Insurance 

Survivors pension 

Deferred profit sharing 

Employee savings plans 
Disability 

Group loss of income insurance 

Deferred compensation 

Paid sick leave or disability pay 

Pension 

Severance pay 

Employee savings plans 
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2.2 Financial Planning 



FIRST LEVEL 

STUDENTS WILL KNOW BASIC PRINCIPLES OF 
FINANCIAL PLANNING. 

• Identify reasons for financial planning. 

• List steps in planning a budget. 

• Describe ways financial planning helps to 
budget resources. 

STUDENTS WILL COMPREHEND HOW FINAN- 
CIAL PLANNING CONTRIBUTES TO FINANCIAL 
SECURITY. 

• Give examples of how financial planning helps 
individuals and families in specific situations. 

• Explain the steps involved in planning a budget. 

• Distinguish between fixed and flexible ex- 
penses. 

Develop a list on the board of possible sources of 
income, including work, investments, insurance, and 
various retirement plans. Discuss financial planning 
and what it includes. As a follow-up, assign a commit- 
tee to study and report on different ways to organize 
resources. 

Invite a financial counselor from a bank, credit 
union, social service agency, etc, to speak to the class 
about the problems of individuals who fail to estab- 
lish plans for managing their money. Discuss family 
budgeting problems, examples of inadequate money 
msoiagement (include several income levels) and pos- 
sible consequences of such major changes in the fam- 
ily as divorce. Have students tape interviews with 
people regarding their approaches to budgeting; in- 
clude a young married couple, middle-aged couple 
with children, and a senior citizen. Outline the com- 
mon steps used in budget planning, noting fixed and 
flexible expenses. 

Discuss how other economic units, such as local, state 
and federal governments, plan budgets; compare with 
individual and family budget planning. 

SECOND LEVEL 

^STUDENTS WILL BE ABLE TO APPLY BASIC 
PRINCIPLES OF FINANCIAL PLANNING TO 
PERSONAL INCOME SITUATIONS. 



• Predict the effects of financial planning on 
specific situations. 

• Prepare budgets for various income levels. 

STUDENTS WILL BE ABLE TO ANALYZE HOW 
FINANCIAL PLANNING PROVIDES FOR 
ECONOMIC SECURITY. 

• Point out ways in which financial planning 
helps individuals and families in various situa- 
tions. 

• Relate how financial planning provides for 
economic security generally. 

After analyzing the steps involved in budgeting, have 
students determine the adjustments which might be 
required in a family budget if the following situa- 
tions occurred: an offspring enters college; family 
income increases by one-third; the family buys a 
second car; the family moves to the suburbs; an aged 
parent moves in with the family; utility or gasoline 
costs double; father or mother is unemployed (2.1); 
father or mother dies or is disabled. Follow with a 
discussion summarizing the benefits of planned 
spending. 

Have students develop and keep a budget for one 
month, based on their present incomes. As a follow- 
up, ask students to interview various financial plan* 
ning experts regarding the benefits of financial plan- 
ning to individuals and families, and how it provides 
for financial stability. Compile the information into a 
list of the pros and cons of budgeting* 

TfflRD LEVEL 

STUDENTS WILL BE ABLE TO FORMULATE A 
FINANCIAL PLAN TO MEET A VARIETY OF 
SITUATIONS, 

• Create a financial plan that provides for in- 
creased expenditures in selected situations* 

• Reorganize budgeting steps and procedures to 
accommodate specific situations. 

STUDENTS WILL BE ABLE TO JUDGE THE IM- 
PACT OF FINANCIAL PLANNING ON MONEY 
MANAGEMENT AND ECONOMIC SECURITY. 

• Justify the need for financial planning in given 
situations. 
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• Compare the effects of using a budget as op- 
posed to not using a budget in given situations. 

Aak each student to write a story about how they 
think some figure in history, such as George 
Washington or Benjamin Franklin, might have 
managed finances. Have students support their 
stories based on reading about the individual's habits 
and lifestyle, and the economic needs and wants of 
the period. 

With various hypothetical family situations, have 



students estimate the effect of financial planning or 
lack of planning, including the effects on individual 
family members and the community. 

Using case studies depicting a variety of income 
levels and indebtedness situations, have students 
prepare several budgets which reflect financial goals 
and budgeting techniques. As a class select one as the 
most logical ai d appropriate, and have students write 
a paper to defend the choice, describing the benefits 
or disadvantages this budget plan might have. 



Reaoonfl for financial planning 

Helps individuals and families 
Evaluate the use of money 
Get maximum satisfaction from 
income 

Prevent wasteful and unplanned 

spending 
Maintain personal credit worthiness 
Organize resources (human, material) 
Reduce frustration and money worries 
Understand the ways In which money 

is saved, spent and borrowed 
Prepare for emergency situations 
Gain financial security and 

independence 
Provide a hedge against inflation 
Evaluate tax consequences (2.8) 



Steps in planning a budget 
Determine gross and net pay 
Determir^ goals, needs and wants (4.1) 
Estimate total income (fixed and variable) 
Analyze past expenditures 
List fixed expenses 
Estimate flexible expenses 
Plan for savings and emergencies 
Allocate discretionary resources 
Evaluate financial plan regularly 
Seek assistance in financial planning, if 
necessary 
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2.3 Banking Services and Financial Records 



FIRST LEVEL 

STUDENTS WILL KNOW TYPES OF BANKING 
SERVICES AND RECORDKEEPING PLANS 
AVAILABLE WHICH FACILITATE FINANCIAL 
PLANNING. 

• List various types of banking services and fi- 
nancial recordkeeping systems. 

• Identify guidelines for using banking services 
and financial records. 

STUDENTS WILL COMPREHEND THE EFFECTS 
OF BANKING SERVICES AND RECORDKEEPING 
ON PERSONAL MONEY MANAGEMENT. 

• Explain how keeping financial records and us- 
ing banking services can aid in financial plan- 
ning. 

• Give examples of banking services and financial 
recordkeeping systems. 

As a class, construct a bulletin board display depict- 
ing various types of banking services. Ask students to 
read about electronic funds transfer systems and 
identify the types available in the immediate area, 
including possible services such as bill checks, auto- 
matic payroll deductions, debit cards? 

Discuss business aspects of family living and list on 
the board examples of valuable papers which families 
should keep. Next to each example, list ideas about 
where each might be stored. Next, utilize transparen- 
cies to illustrate various types of household record 
systems; as a class, discuss the reasons for keeping 
such records. 

SECOND LEVEL 

♦STUDENTS WILL BE ABLE TO APPLY BANK- 
ING SERVICES AND RECORDKEEPING TECH- 
NIQUES TO THEIR OWN FINANCIAL PLAN- 
NING. 

• Plan a personal recordkeeping system. 

• Modify spending plaii;^ based on a review of 

*A card which ultimately will be tied to retail outlets 
so that customer purchases can automatically be 
"debited" to the individual checking account. 
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financial records. 

• Write a check, balance a checkbook, and recon- 
cile a bank statement. 

STUDENTS WILL BE ABLE TO ANALYZE THE 
EFFECTS OF BANKING SERVICES AND RE- 
CORDKEEPING ON FINANCIAL PLANNING. 

• Point out the importance of banking services to 
personal money management. 

• Determine spending patterns based on a review 
of financial records. 

• Identify the types of banking services available 
to meet various needs. 

Have each student complete a project of personal 
choice: net worth computation for a family in a given 
situation, record of personal expenditures and income 
for two weeks as a basis for future planning, a class- 
room or home inventory, a home business center. 

Ask students to utilize a current income tax booklet 
to determine allowable income tax deductions* As a 
class, discuss deductions and develop a system for 
keeping track of deductions during the year; discuss 
also what proof is necessary should tax returns be 
audited. 

Demonstrate for the class the correct way to write a 
check. Use a transparency to illustrate how an 
amount on a check can be changed and what can be 
done to prevent this. Then have students practice 
writing checks, keeping records and reconciling ac- 
counts in simulated checkbooks. As a class, discuss 
the distinction between overdra>^ing a checking ac- 
count due to carelessness or error and overdrawing 
with intent to defraud. Point out the effects of over- 
drafts on an individual's credit record. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO PREPARE 
GUIDEUNES FOR THE USE OF BANKING SER- 
VICES AND FINANCIAL RECORDKEEPING. 

• Compile a list of banking services available 
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currently and the advantages and disadvan* 
tages of each service in specific situations. 

• Design a plan for maintaining personal records 
for specific situations and needs. 

• Revise personal budge la based on a review of 
financial records and expenditures. 

STUDENTS WILL BE ABLE TO JUDGE THE 
ADEQUACY OF BANKING SERVICES AND 
RECORDKEEPING TECHNIQUES FOR SPECIFIC 
SITUATIONS. 

• Compare the costs and convenience of banking 
services in specific situations. 

• Justify the use of one type of recordkeeping 
system over another in specific situations. 

Invite a local banker to class to discuss current and 



anticipated services available through electronic 
transfer systems in the community. Have each stu- 
dent write a paper describing the implications for 
financial planning and recordkeeping, as well as im- 
plications for personal privacy. 

Have students investigate various types of banking 
services available in the local community, including 
costs, services and limitations of each. Using a 
variety of hypothetical situations, select the banking 
services which best meet individual needs and situa- 
tions and defend the selection. 

Review several budgets and recordkeeping systems 
and determine the potential strengths and weaknes- 
ses of each. Outline the possible financial goals for a 
family that might use each budget method or record- 
keeping system. Determine whether som9 situations 
might imply that families have not established finan- 
cial goals. 



Types and importance of banking 
services and financial records 

Banking services 
Checking accounts 
Bank statenients 
Savings accounts 
Safety deposit boxes/safe keeping 
Foreign exchange 
Loans 

Financial advice to families 
Estate planning and taists 
Credit cards/debit cards 
Payment services 
Investment services (2.5) 
Electronic funds transfer 
Financial records 

Accounts of earning and spending 

Financial statement (net worth) 

Household inventory 

Investment records 

Tax record (2.6) (eg. medical and drug 

records, home purchase and 

improvement records) 
Importance — helps 

Provide proof of payment 
Evaluate spending patterns 
Provide information for income tax 

records 
Analyze financial situation 
Provide a basis for determining future 

purchases 
Provide a basis for developing and 

maintaining a budget 
Provide proof of loss in case of fire or 

theft 



Guidelines for using banking services 
and financial records 
Banking services 
Checking accounts 

Write checks properly 
Keep accurate record of checks 
Maintain up-to-date records 
Consider balance requirements 
Reconcile account monthly 
Compare types of checking 
accounts and costs 
Savings accounts 

Compare types of accounts and 

interest rates 
Understand method of interest 
payment 

Know time period requirements, if 
any 

' Safety deposit boxes 

Identify valuables which need safe 
storage 

Keep a separate record of contents 
in personal safety deposit box 

Understand safety deposit book 
agreement 
Financial records 

Utilize check records 

Determine those items necessary 
for income tax records 

Develop systems for filing 

Keep file up to date 

Check accuracy of records 
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2.4 Savings 



FIRST LEVEL 

STUDENTS WILL KNOW TYPES OF SAVINGS 
PLANS AVAILABLE AND FACTORS WHICH AF- 
FECT DECISIONS ABOUT SAVINGS. 

• List factors involved in making decisions about 
savings. 

• List types of savings* 

• Identify methods of savings available. 

STUDENTS WILL BE ABLE TO MAKE SAVINGS 
DECISIONS. 

• Distinguish between short-term and long-term 
savings goals. 

• Defend the method and type of savings plan 
selected in specific situations. 

• Give examples of types of indirect savings which 
meet personal needs in specific situations. 

Develop a list of short- and long-term goals for teen- 
agers, young adults, newly married couples, growing 
families, and retired people. Determine how much 
would have to be saved per week to achieve one or 
more of these goals. Next, conduct a clas^r jom discus- 
sion around such questions as: How do attitudes in- 
fluence the habit of saving? What factors influence 
the amount an individual or family may save? Is it 
possible for a very low-income family to save? 

Have students read about different types of savings 
and discuss the advantages and disadvantages of 
each. Then, ask students to identify direct and indi- 
rect methods of saving, and construct a bulletin board 
display depicting examples of each. 

SECOND LEVEL 

♦STUDENTS WILL BE ABLE TO APPLY DECI- 
SIONS ABOUT SAVINGS TO HNANCIAL PLAN- 
NING. 

• Predict the factors which influence savings deci- 
sions in specific situations. 

• Prepare savings plans for different situations. 

STUDENTS WILL BE ABLE TO EVALUATE THE 
ADEQUACY OF SAVINGS DECISIONS, 
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• Point out the impact of various savings deci- 
sions on financial stability. 

• Select a method and type of savings that meets 
needs in specific situations. 

Using hypothetical case studies, have groups of stu- 
dents research the amount of money a family could 
save in a given length of time by limiting or recycling 
scarce resources. As a follow-up, have students com- 
pute the dollar amount of indirect savings from rid- 
ing the bus to school for one semester as opposed to 
driving a car. 

Compare the earnings from a $50 savings bond and a 
$50 savings account for one year. Ref igure for vari- 
ous lengths of time and discuss the differences 
between both types of savings. Then, invite guest 
specikers to class to talk about the types of savings 
institutions and savings plans available. Discuss: 
Why is safety put first and earnings second? What is 
meant by liquidity? In what circumstances might 
liquidity be important? How does purpose affect the 
choice of a savings plan? Based on personal goals and 
needs, have students choose the most appropriate 
type and method of savings. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO INTEGRATE SAV- 
INGS DECISIONS INTO FINANCIAL PLANNING. 

• Explain how savings decisions meet spending 
plans 

• Design a savings plan that meets both im- 
mediate and long-term needs. 

• Reconstruct a personal budget to reflect savings 
decisions. 

STUDENTS WILL BE ABLE TO JUDGE THE 
VALUE OF SAVINGS TOWARD MEETING 
PRESENT AND FUTURE FINANCIAL NEEDS. 

• Appraise the effects of utilizing savings plans in 
specific situations. 

• Justify the selection of one type and method of 
saving in terms of a specific situation. 

• Interpret the effects of several factors on sav- 
ings decisions in selected situations. 
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As a class, compile a fact sheet for the purpose of 
comparing or ranking different types of savings plans 
on the basis of interest paid, services offered, and 
degree of risk involved. Ask students to defend the 
selection of one savings plan over another based on 
personal goals and needs. Next, support the attrac- 
tiveness of various savings plans based on economic 
conditions and tax implications. 



Using hypothetical case studies involving various 
income levels and financial goals, have students 
select the most appropriate type and method of sav- 
ings for each. Describe how a specific savings ap- 
proach would affect each situation, and make budget 
changes to include such an approach. 



Factors affecting savings decisions 
Needs and wants 
Goals (short- and long-term) 
Amount of discretionary income 
Attitudes toward saving 
Compatibility with spending plans 
Safety of principal 
Purpose of savings 
Convenience of method of saving 
Need for liquidity or long-term investment 
Potential for growth, as determined by: 

Rate of interest 

Method of compounding 

Method of determining balance on 
which interest is paid 

Ler^th of time invested 

Type of savings 
Economic conditions 
Tax implications (2.6) 



Types and methods of savings 
Types 

Passbook accounts 

Certificate of deposit (CD) 

Government bonds 
Methods 

Direct (through institutions) 

Mutual savings banks 

Commercial banks 

Savings and loan associations 

Credit unions 

US Government (bonds, treasury 
bonds) 

Indirect (through limiting use of 

resources) 
Recycling 

Finding alternatives, such as car 
pooling 
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2.5 Investments 



FIRST LEVEL 

^STUDENTS WILL KNOW HOW VARIOUS FAC- 
TORS INFLUENCE INVESTMENT DECISIONS. 

• List several types of investments. 

• Identify factors involved in making investment 
decisions. 

STUDENTS WILL COMPREHEND THE FACTORS 
INVOLVED IN MAKING INVESTMENT DECI- 
SIONS. 

• Give examples of fixed and variable income 
investments. 

• Give examples of factors affecting investment 
decisions. 

• Summarize the advantages and disadvantages 
of various types of investments. 

As a class, investigate and report on the different 
types of investment plans and their features, includ- 
ing get-rich-quick schemes. (5.3) Next, have students 
identify investments of which they are aware and list 
these on the board. Following a reading assignment, 
add to the list, and then classify each listing as fixed, 
variable, or a combination of both. 

Discuss reasons for investing, including nonmone- 
tary gain such as travel. Then assign students in 
groups to research specific types of investments and 
report the advantages and disadvantages of such 
investments to the class. Follow up with a class 
discussion on various personal and economic consid- 
erations when making investment decisions. 

SECOND LEVEL 

STUDENTS WILL BE ABLE TO APPLY INVEST- 
MENT DECISIONS TO PRESENT AND FUTURE 
FINANCIAL PLANNING. 

• Compute the anticipated rate of retxim on 
specific investments. 

• Piepare investitnp'': ••j^ ' ^ "rific situations. 

• Modify spendin,^ ;::iude investment 
decisions. 

STUDENTS WILL BE ABLE TO ANALYZE THE 
EFFECTS OF INVESTMENT DECISIONS ON FU- 

O 
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TURE FINANCIAL SECURITY, 

• Illustrate how investment plans affect financial 
stability. 

• Select an investment plan to meet specific situa- 
tions. 

• Point out potential problems of various invest- 
ment plans. 

Using various types of investments, have students 
figure how the amount and regularity of payment or 
purchase affect the rate of return. 

Invite a panel of investment consultants to explain 
the products and services they represent. Discuss: 
potential risk and anticipated return from various 
type:3 of investments, reasons for investing, limita- 
tions or restrictions on various types of investments. 
Based on personal goals, needs and economic condi- 
tions, have students choose the most appropriate type 
of investment for their present and future situations. 
Review financial plans to verify that choices are 
appropriate. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO FORMULATE IN- 
VESTMENT PLANS WHICH MEET PRESENT 
AND FUTURE FINANCIAL NEEDS. 

• Devise an investment plan that utilizes both 
fixed and variable income investments. 

• Modify an investment decision based on in- 
fluencing factors in specific situations. 

STUDENTS WILL BE ABLE TO JT^ JE THE ADE- 
QUACY OF INVESTMENT DECISIONS FOR 
PRESENT AND FUTURE FINANCIAL PLAN- 
NING. 

• Interpret the consequences of a number of in- 
vestment plans. 

• Compare a number of investment plans in terms 
of specific criteria. 

• Justify the selection of either fixed or variable 
investments for given situations. 

Have students review inflationary trends for the past 
three years and project the anticipated inflationary 
rate for the next ten years. Based on projected fig- 
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ures, ask students to explore various types of invest- 
ments, including collectibles and commodities, and 
plan investment portfolios to meet this projection* 

Review various investment returns in terms of tax 



implications and varying income levels. Ask students 
to select the t3rpe of investment that i-rovides the 
greatest after-tax return for each situation and de- 
fine the selection in tenns of the potential disadvan- 
tages of other types of investments* 



Typen of investments 
Fixed income Investments 
Credit union shares 
Notes and debentures 
Certificates of deposit (CD) 
Corporate and municipal bonds, 
Includes state bonds (tax free, 
taxable) 
Endowment insurance 
U S Savings Bonds (Series EE and H) 
Certain types of tax sheltered annu- 
ities (TSA), Keogh plans, indivi- 
dual retirement annuities (IRA) 
Variable Income Investments 
Common stocics 
Business (single proprietorship, 
partnership, corporation or 
**co-op**) 

Real estate (rentals or mortgages) 
Commodities (eg, gold, silver dia- 
monds) 



Collectibles 

Certain types of tax sheltered annu- 
ities (ISA). Keogh plans, individ- 
ual retirement annuities (IRA) 

Money market instruments 

Factors affecting investment decisions 
l^eeds and wants 
Goals (short- and long-term) 
Amount of discretionary income 
Attitude toward investment 
Compatibility with previously established 

savings and insurance plans 
Criteria for choosing an investment 

Safety 

Price 

Anticipated rate of return (growth, 
income) 

Liquidity 
Economic conditions 
Tax implications (2*8) 
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2.6 Insurance 



FIRST LEVEL 

STUDENTS WILL KNOW THE WAYS THAT IN- 
SURANCE PROVIDES FOR ECONOMIC PROTEC- 
TION. 

• Identify types of insurance protection needed. 

• List the steps in planning for insurance needs. 

• List types of insurance available. 

• Identify points to consider when planning insur- 
ance programs. 

STUDENTS WILL COMPREHEND THE COMPO- 
NENTS INVOLVED IN A BALANCED INSUR- 
ANCE PROGRAM. 

• Distinguish which types of auto insurance are 
required by law and which are not. 

• Paraphrase the benefits available through 
specific types of health, accident and income 
replacement insurance plans. 

• Give examples of permanent and temporary life 
insurance plans. 

• Explain the protection provided by a specific 
type of home and auto insurance. 

Have students compose a humorous skit illustrating 
all the different risks a person might run into in one 
day. Which risks might one be insured against? Have 
the class discuss the concept of insurance and decide 
the type of insurance which might be best suited for 
each risk. Discuss considerations in planning for in- 
surance needs and prepare a checklist on the board. 

Have a student committee invite an insurance repre- 
sentative to class to discuss different types of life 
insurance plans, as well as individual and family 
needs for life insurance. Discuss important points to 
remember when planning insurance programs. 

As a class, discuss the current cost of hospitalization 
after examining a representative hospital statement 
for a broken leg, birth of a child, etc. Identify the 
types of medical insurance provided by various group 
plans and private carriers. 

Discuss various types of auto insurance plans and the 
coverage provided by each. Determine which are re- 
quir^ by Oregon statute and which are at the option 
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of the insured party. Invite an auto insurance agent 
to class to discuss auto insurance for teenagers. In- 
clude the importance of a good driving record and 
other factors which influence insurance rates. 

Discuss various types of home and personal property 
insurance and identify those which non-homeowners 
might need. 

SECOND LEVEL 

STUDENTS WILL BE ABLE TO PLAN FOR IN- 
SURANCE NEEDS FOR SPECIFIC SITUATIONS. 

• Compute the costs and benefits of specific insur- 
ance plans. 

• Predict how personal factors affect insurance 
needs and costs. 

♦STUDENTS WILL BE ABLE TO ANALYZE HOW 
SPECIFIC TYPES OF INSURANCE MEET PER- 
SONAL INSURANCE NEEDS. 

• Select home and personal property insurance 
according to specific circumstances. 

• Select life insurance according to specific cir- 
cimistanc^s. 

• Select auto insurance according to legal require- 
ments and specific circumstances. 

• Outline the costs and benefits offered by several 
health insurance programs made available 
through emplo3nnent. 

Prepare a chart showing the major features of vari- 
ous forms of life, health, home and auto insurance 
and discuss factors which influence rates. Then, 
utilizing hypothetical case studies depicting a variety 
of individual and family situations, and economic 
conditions, plan for the least expensive coverage to 
meet minimum needs for home, life, auto and health 
insurance. 

Compute the cost of first dollar coverage, deductible 
and major medical plans and determine which plan is 
most appropriate and economical, considering protec- 
tion provided through employment. As a follow-up, 
have students debate the effects of various personal 
factors on insurance costs, including health habits, 
lifestyle, driving record, etc. 



^ 4 



THIRD LEVEL 

STUDENTS WILL BE ABLE TO FORMULATE IN- 
SURANCE PLANS BASED ON PRESENT AND FU- 
TURE NEEDS. 

• Design insurance plans for individuals and 
families in different situations. 

• Create several insurance plans to meet similar 
situations. 

• Revise insurance plans to meet changing cir- 
cumstances. 

STUDENTS WILL BE ABLE TO JUDGE THE 
APPROPRIATENESS OF INSURANCE IN PRO- 
VIDING FOR FINANCIAL SECURITY. 

• Appraise various types of insurance in terms of 
specific criteria. 

• Justify the selection of one type of insurance 
over another in specific circumstances. 



• Interpret the short- and long-range effects of an 
insurance plan on financial planning stability. 

Invite an insurance representative to class to discuss 
planning insurance programs for a variety of situa* 
tions, including a young adult, a growing family and 
a retired couple. Ask students to plan programs to 
meet the needs of each situation, showing present 
and future financial impact of each plan. Write a skit 
about a family that chose not to buy any voluntary 
insurance coverage; include not only devastating 
situations but humorous incidents as well. 

Debate the pros and cons of permanent versus term 
insurance, including comparisons of costs, benefits 
and cash value. 

Simulate a situation where an insurance agent inter- 
views a young couple to determine what insurance 
plan best suits their specific needs. Have students 
challenge the agent's choice if it appears that it would 
be in conflict with the needs identified. 



Planning for insurance needs 
Cover the greatest and most important 
risks first 

Determine Insurance required to provide 

sufficient protection and equity 
Decide type of insurance needed to meet 

personal needs for casualty and life 
Decide on how much should be spent 
Seek information from two or more 

insurance companies before selecting 

a policy and company 
Review policy with agent to understand 

the contractual agreements (2.7) 
Review insurance program periodicaliy. 

considering changing needs and 

conditions 

Selection of auto insurance 
Types 

Collision 

Comprehensive 

Liability 

Personal Injury Protection (PIP) 
Other (towing, theft, glass damage) 
Factors affecting insurance costs 
Personal driving record 

Number and type of tickets 

Accident record 

DUi (driving under the influence) 
Driving with expired or suspended 
license 

Completion of drivers' training 
(classroom and behind the 
wheel instruction) 

Model, style and age of car 

Type and amount of coverage 

Age and sex of driver 



Territory 

Regular distance driven 
3 miles or less — pleasure 
3 to 15 miles— 10% increase over 

pleasure 
15 miles — additional cost 

Full- or part-time driver 

Selection of health, accident and 
income replacement 
Types of health and accident available 
Health maintenance organizations 

(HMO) 
Private carriers 
Type of income replacement available 
Worker's Compensation 
Private carriers 
Factors affecting insurance decisions 
Personal need or choice 
First dollar coverage 
Deductible 
Major medical 
Plans available through employer or 

the market 
Personal budgeting goals (2.2) 
Insurability factors 

Selection of home and personal 
property 

Types of coverage available 
Property 
Home 

Personal property (renter s 
insurance) 
Perils 
Fire 

Windstorm and hail 



Vandalism 

Burglary 

Smoke 

Riot and civil disorder 

Falling objects 

Other miscellaneous perils 

Water and plumbing damage 

Glass bre^Uage 
Liability 

Bodily injury 

Damage to property of others 
Cost of legal defense 
Medical payments 
Factors affecting insurance decisions 
Personal choices: full coverage or 

deductible 
Requirements of lenders or home 

mortgage 
Replacement costs of property 
Personal budgeting goals (2.2) 

Selection of life ir^urance 
Types available 
Permanent 
Whole life 
Endowment 
Limited payment life 
Paid up 
Term 

Decreasing term 

Level term (annual renewable term. 
5-10 year renewable term) 
Factors affecting insurance decisions 
Long-range and short-range goats 
Personal budgeting goals (2.2) 
Income needs of family 
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2*7 Legal Documents 



FIRST LEVEL 

STUDENTS WILL KNOW WHAT IS INVOLVED IN 
VARIOUS TYPES OF CONTRACTUAL AGREE- 
MENTS. 

• Describe various types of legal documents. 

• List a consumers financial responsibilities re- 
lated to contractual agreements. 

♦STUDENTS WILL COMPREHEND RESPON- 
SIBILITIES OF THE CONSUMER WHEN ENTER- 
ING INTO CONTRACTUAL AGREEMENTS. 

• Explain the essential elements of a contract. 

• Explain the legal implications of contractual 
agreements. 

Prepare a bulletin board display showing common 
types of legal documents. List elements of contracts 
and have students develop a list of transactions 
which they consider to be contractual agreements. 
Read a sample contract, explain the consumer's legal 
responsibilities and disctiss the accompanying finan- 
cial responsibilities. Examine an automobile sales 
contract and discuss: Who actually owns the auto- 
mobile imtil it is paid for? What restrictions are put 
on the car's use by the seller? What happens if pay- 
ments are not made when due? If the car is repos- 
sessed, is there a legal claim by the user for the 
unpaid balance? (5.5) 

SECOND LEVEL 

STUDENTS WILL BE ABLE TO APPLY LEGAL 
ELEMENTS OF CONTRACTUAL AGREEMENTS 
TO A NUMBER OF TYPES OF CONSUMER 
TRANSACTIONS. 

• Prepare a checklist of consumer responsibilities 
in contractual agreements. 

• Predict the effects of a specific type of lease on 
both landlord and tenant. 

STUDENTS WILL BE ABLE TO ANALYZE 
LEGAL ISSUES RELATED TO CONSUMER PUR- 
CHASING DECISIONS. 

• Point out the responsibilities of both buyer and 
seller in specific situations. 



• Identify legal protection provided buyers and 
sellers in several legal documents. 

Have students fill out prepared contract forms. Dis- 
cuss in class, pointing out protection provided as well 
as any potential problems. Next, ask students in pairs 
to write a "plain language contract." Exchange con- 
tracts among groups and fill out the contracts. As a 
class, discuss whether all the essential elements of a 
contract were included, and identify parts which were 
unclear or misleading. 

Read several landlord/tenant leases and determine 
the legal effects on both tenant and the landlord. 
From this information, develop a checklist for sign- 
ing lease agreements; emphasize the importance of 
adequate information and protection of all parties 
involved. 

Invite an attorney to class to discuss legal documents, 
especially circumstances where minors may be held 
legally competent to enter into binding agreements. 
Review specific contracts and situations and discuss 
whether a minor could be held legally competent in 
each. 

Simulate a situation involving a verbal agreement 
between two parties. Have students write contracts 
which include their interpretations of the agreement; 
read several in class and determine if any informa- 
tion was excluded or misinterpreted. Discuss the im- 
portance of both the buyer and the seller understand- 
ing their rights and responsibilities in any contrac- 
tual agreement. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO PROPOSE WAYS 
TO WRITE LEGAL DOCUMENTS WHICH ARE 
MORE EASILY UNDERSTOOD. 

• Rewrite several contracts to improve reada- 
bility. 

• Design a format for "writing c nderstandable le- 
gal documents. 

STUDENTS WILL BE ABLE TO JUDGE THE 
APPROPRIATENESS OF LEGAL DOCUMENTS 
ACCORDING TO SELECT CRITERIA. 

• Appraise the protection provided by several le- 
gal documents. 
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• Justify the selection of one contractual agree- 
ment over another. 

Have students read several installment contracts and 
circle phrases or words which are not understood 
easily or which may be misleading. Rewrite circled 
phrases using plain English terminology. Exchange 
revised contracts among students and have them 
circle any words or phrases which they feel are not 
understood easily. Next, ask students to collect sever- 
al sample credit contracts from catalogs and stores; 
have them study the contracts and circle any parts 



which they do not understand. Invite a local credit 
manager to class to explain installment contracts and 
answer questions. Have students complete sample 
contracts and write short papers explaining what 
they have agreed to fulfill in the contract. As a 
follow-up, have students examine a variety of install- 
ment contracts for identical purchases and select the 
one that provides the most protection to the buyer 
and that is understood most easily. Have students 
defend their choices by explaining specific terms in 
the contract, as well as financial and legal implica- 
tions to the buyer. 



Nature of legal documents 
Common types of legal documents 
Contractual agreements 

Retail installment 

Revolving credit 

Mortgage 

Insurance policy (2.6) 
Landlord/tenant lease 
Driver's license 
Other types 
Wills/trusts 
Social security cards 
Work permits (1.4) 
Tax returns (2.6) 
Power of attorney 
Elements of contractual agreements 
Mutual assent 
Consideration 

A price paid to bind a promise 
A promise to pay money, goods or 
services 
Competent parties 

Married persons, emancipated 
minors who are purchasing 
essentials, and persons 18 years 
of age or older are considered 
legally competent to enter into 
binding contracts 



Consumer responsibilities in 
contractual agreements 
Legal implications 

Understand all clauses and terms 
Keep copy of contract 
Be sure contract is dated correctly 
Be sure all blank spaces are filled in or 

marked out 
Be sure all provisions agreed upon are 

written clearly 
Bo sure proper disclosure has been 

made by seller (3.4) 
Be sure all cancellations are made in 

accordance with the contract 
Perform all obligations as specified 
Financial planning (2.2) 

Be sure installment payments car: be 
made for the full term of the con- 
tract 

Compare total costs to those of 
alternative payment plans 

Understand impact on spei.dabtf; 
income 
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2.8 Taxation 



FIRST LEVEL 

STUDENTS WILL KNOW ABOUT VARIOUS 
TYPES OF PUBUC REVENUE AND THE SER- 
VICES WHICH THEY PROVIDE. 

# List various types of public revenue. 

# Name services financed through public revenue. 

* STUDENTS WILL COMPREHEND THE ECONOM- 
IC IMPACT OF TAXATION. 

# Explain the impact of public revenue on individ- 
uals and families. 

# Explain the impact of public revenue on busi- 
nesses. 

# Summarize guidelines for reporting taxes. 

# Give examples of variou?^ typep of taxes. 

# Defend the use of public or private funds for 
specific services. 

Make a list of public and private goods on the board 
and discuss the reasons for each. Determine which 
goods and services might be provided by public funds 
and which might be funded by private organizations 
and bvisiness. 

Discuss each type of tax levied by federal, state and 
local government and who pays each type of tax. 
Have students circle the taxes they or their families 
pay. Next, ask students to collect newspaper articles 
about taxes; divide a bulletin board into three sec- 
tions with the headings, federal, state, local tcuces. 
Pin newspaper clippings in the appropriate section. 

As a class, determine the costs for a specific type of 
expenditure, such as education, and determine how 
much of the cost is paid by federal, state and local 
governments. Invite a school district b* Jget officer to 
class to explain the local school budget. 

Review the types of taxes levied in Oregon and 
answer questions; Is there a law mandating each type 
of tax? Who pays the tax? Whero dr i . the money go? 
Who collects the tax? Then, hjvi* i^tudents propare a 
bulletin board display of the budget, showing 
where money comes from am' A^Qve it goes. Have 
students research the taxes on Oiio product such as 
gas, alcohol or tobacco, and discuss how much of the 
total cost is for taxes. Have students draw a graph. 



illustrating the amount of taxes paid by the consumer 
and where taxes go. 

Havf: students discuss why property values increase 
and whether an increase in property value automati- 
cally means an increase in taxes. Next, have students 
examine and discuss a hypothetical property tax 
statement and answer questions: What is the 
assessed value of the property? Which districts are 
levying tax on the homeowner? How much is each 
district levying? What services are provided by the 
districts? How is the tax computed? When is the tax 
payment due? What happens if payment is not made 
when it is due? How much of the tax bill is property 
tax n lief? Who pays for the property tax relief? As a 
follow-up, have students determine the amount of 
untaxed property in the county and the types of 
properties which are not subject to taxation. 

Discuss the difference between proportional, regres- 
sive and progressive taxes and ask students for their 
opinion as to whether tax rates should be proportion- 
al or whether people with more money should be 
taxed at a higher rate than those with less. Have 
students categorize types of taxes under three head- 
ings: progressive, regressive, proportional. Deter- 
mine which is the longer list and which is the shorter 
list, and what this says about the tax system. 

Several bridges were destroyed during a volcanic 
eruption of Mount St Helens. Have students discuss 
wayD to fund construction of new bridges and which 
level of government would provide the funds. Discuss 
whether funding would utilize the "benefits prin- 
ciple'* or the "ability-to-pay principle.'* 

SECOND LEVEL 

STUDENTS WILL BE ABLE TO APPLY PRIN- 
CIPLES OF TAXATION TO VARIOUS INCOME 
BRACKETS AND POPULATIONS. 

• Predict the effects of different types of taxation 
on specific situations. 

^ Relate the consequences of increased taxation to 
spendable income. 

• Modify tax liability through use of appropriate 
special forms. 

• Compute taxes using a tax table and other 
appropriate information. 
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• Use the appropriate tax form for specific situa- 
tions. 

STUDENTS WILL BE ABLE TO ANALYZE THE 
INFLUENCE OP PUBLIC REVENUE ON THE 
AVAILABILITY OF PUBLIC AND PRIVATE 
GOODS AND SERVICES. 

• Point out th pes of goods and services which 
are provideu > a single level of goverriment. 

• Illustrate tht economic effect of public as op- 
posed to private goods and services in specific 
situations. 

Have students compute their own income tax 
liabilities, considering income, number of exemp- 
tions, deductions for medical costs, interest payments 
and charitable contributions. Compute employer's 
cost for imemployment, mass transit (if applicable), 
social security and other taxes in a given situation. 

Have students complete their own federal and state 
income tax forms, using the short form. Ask them to 
list the types of records which they should save for 
tax reporting; discuss reasons for saving each. Then, 
ask students how much of their total incomes are not 
taxed and what types of items are subtracted from 
income before figuring taxes. 

Ask students to discuss whether property taxes on a 
$70,000 home are proportional, regresRlve or pro- 
gressive for: an elderly couple living on social secu- 
rity income, a young family with a large and growing 
business income. Next, have students discuss: who 
actually pays corporation tax on net income earned in 
Oregon; why government doesn't tax all of the profits 
on the sale of long-term investments; how a city 
income tax might affect business in the area. 

Have students research a school budget item, and 
attend a local budget meeting to ask questions and 
discuss issues. Share findings as a class. 

Play the game developed by the Oregon Department 
of Revenue which distributes play money to students 
representing two different income levels. Distribute 
tax bills based on proportional, regressive and pro- 
gressive taxing methods. Following completion of the 
game, have students discuss how the tax burden 
differs for a relatively poor family and for a relative- 
ly wealthy family under various systems. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO DOCUMENT 
THE ECONOMIC IMPACT OF TAXATION AND 
THE PROVISION OF GOVERNMENT SERVICES 
ON INDIVIDUALS, FAMILIES AND BUSINESSES. 



• Design a plan which changes the tax structure 
in a specific situation. 

• Relate the effects of increased income and prop- 
erty taxes on spendable income. 

• Describe the effects of increases or decreases in 
taxation on spendable income in specific situa- 
tions. 

STUDENTS WILL BE ABLE TO JUDGE THE 
NEED FOR PUBLIC REVENUE TO PROVIDE 
GOODS AND SERVICES. 

• Summarize the effect of providing private ser- 
vices as opposed to public sei-vices in selected 
situations. 

• Support the decision for providing public goods 
in various situations. 

Have students simulate a state legislative session or 
a session in the U S Congress. Assign students to be 
legislators, taxpayers, and lobbyists representing pri- 
vate industry, all with such special concerns as: a new 
prison, developing synthetic fuel, heat for the 
homebound, low-income senior citizens, wildlife 
habitat, rehabilitation for alcoholics, funds for educa- 
tion. Veterans' loans, low cost loan for a larger liun- 
ber mill that is going out of business, increased 
salaries for state police. Student legislators need to 
decide which programs to fund, how much to fund, 
and where to get the funds. Taxpayers and lobbyists 
present reasons for needing the programs and pos- 
sible ways to fund the programs through either the 
public or private sector. Ask all sides to show the 
effect of reduced or additional taxation on various 
segments of the public and private sectors. 

Have students discuss the following situation. A fire 
destroyed a small schoolhouse, due to the fact that a 
neighboring fire district did not respond immediately 
to the fire because taxpayers in the school district 
voted against funding fire services. Project present 
and future solutions for this problem. 

Prepare a bulletin board display showing examples of 
services provided by local property tax dollars; debate 
alternate ways to provide these services other than 
through property taxes. 

Have students discuss what it would be like to live in 
Portland if there were no government services. List 
typical government services provided in a city the 
size of Eugene and an area with the population of less 
than 900. Determine which services are the same on 
both lists and which services differ. 
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Economic impact of public services on 
individuals 

Types of public revenue 
Federal government 
Income tax 

Individual 

Corporate 
Selective sales and gross receipts 

Customs duties 

Motor fuel 

Alcoholic beverage 

Tobacco products 

Public utility 
Death and gift 

Charges and miscellaneous gen- 
eral revenue 
Postal service 
Natural resource 
Housing and urban renewal 
Water transport and terminpJs 
Interest earnings 
Sale of property 
State government 

Intergovernmental revenue (from 
federal) 

Public welfare 
Revenue sharing 
Highway 
Income tax 
Individual 
Corporate 
Sales and gross receipts 
General sales 
Selective sales and gross 
receipts 
Motor fuel 
Alcoholic beverage 
Tobacco products 
Public utility 
Insurance 
P&rl-mutuel 
Death and gift 
Motor vehicle license 
Charges and miscellaneous gen- 
eral revenue 
Education 
Hospital 

National resource 
Interest earnings 
Sale of property 
Local governments 

Intergovernmental revenue 
From federal 
Public welfare 
Education 

Qeneral revenue sharing 
Housing and urban renewal 
From state 
Education 
Public welfare 
Qeneral local government 

support 
Highway 

Health and hospital 
Income tax (individual) 
Sales and gross receipts 
Qeneral sales 

Selective sales and gross re- 
ceipts 



Public utility 
Property 

Charges and miscellaneous gen- 
eral revenue 

Education 

Hospital 

Natural resource 

Local parks and recreation 

Sewerage 

Housing and urban renewat 
Airports 

Parking facilities 
Interest earnings 
Sale of property 
Special assessments 
Types of services financed by public 
revenue 

Federal government 
General expenditure 

Selected federal programs 
National defense and in- 
ternational relations 
Postal service 
Space research and 
technology 
Education services 
Social service and income 
maintenance 
Public welfare 
Hospital 
Health 
Transportation 
Highway 
Airport 

Water transport and ter- 
minals 
Public safety 

Police protection 
Corrections 
Environment and housing 
Natural resources 
Stabilization of farm process 

and income 
Parks ^nd recreation 
Housing and urban renewal 
Governmental administration 
Interest on general debt 
Insurance trust expenditure 
Old age, survivor, disability and 
health insurance 
State government 
Qeneral expenditure 
Education 

Social services and Income 
maintenance 

Public welfare 

Hospital 

Health 
Transportation 

Highway 

Airport 

Water transport and terminal 
Public safety 

Police protection 
Corrections 

Protective inspection and 
regulation 
Environment and housing 
Sewerage 



Natural resources 
Parks and recreation 
Housing and urtsan renewal 
Government administration 
interest on general debt 
Liquor store expenditure 
Utility expenditure 
Insurance trust expenditure 
Local government 
General expenditure 
Education 

Social services and income 
maintenance 

Public welfare 

Hospital 

Health 
Transportation 

Highway 

Airport 

Parking facilities 
Water transport and ter- 
minals ' 
Public safety 

Police protection 
Fire protection 
Corrections 

Protective inspection and 
regulation 
Environment and housing 
Sewerage 

Sanitation other than sew- 
erage 

Natural resources 

Parks and recreation 

Housing and urban renewal 

Qovernmental adminis- 
tration 

interest on general debt 
Liquor store expenditure 
Utility expenditure 

Water supply 

Electric power 

Transit system 

Gas supply 
Insurance trust expenditure 

Impact on individuals, families and 
businesses 

In relation to 

Spendable income 

Provison of services 

Public vs private sen/ices 
Effect of type of tax 

Progressive 

Regressive 

Proportional 

Guidelines for reporting taxes 

Keep accurate records, including all 

sources of income, all deductible 

expenses (If appropriate) 
Read tax form Instructions carefully 
Use accurate computations 
Learn to read tax tables 
Pay on time to avoid penalty 
Keep records for at least five years 
Complete appropriate special forms 
HARRP 

Property tax relief form 
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3.1 Credit Availability and Use 

3.2 Credit Selection 

3.3 Credit Problems 
3A Consumer Credit Laws 
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FIRST LEVEL 

STUDENTS WILL KNOW FACTORS WHICH AF- 
FECT THE USE AND AVAILABILITY OF CREDIT. 

• Define credit. 

• List factors which influence the availability and 
use of credit. 

• Name the responsibilities of consumers and 
creditors in specific transactions. 

• List legal uses of credit reports. 

• List the various responsibilities of credit 
bureaus. 

STUDENTS WILL COMPREHEND HOW PERSON- 
AL AND ECONOMIC FACTORS INFLUENCE THE 
USE OF CREDIT AND ITS AVAILABILITY. 

• Predict which consumers should receive credit 
in specific situations. 

• Explain various personal and economic factors 
which influence the availability of credit. 

• Summarize the responsibilities of the consumer 
to the creditor in terms of handling credit as a 
responsible consumer. 

Ask students to write short paragraphs defining 
credit; discuss as a class. Survey the class to deter- 
mine how many students have used credit in some 
form. DisctiBs reasoiui for its use; ie, convenience, 
emergency needs, immediate purchasing ability, per- 
sonal preference. Next, discuss economic conditions 
which influence the availability of credit to the con- 
sumer, the role of credit in the total economy, and 
how the Federal Reserve Board affects the availabil- 
ity of credit. As a class, discuss the responsibilities of 



the consumer to the creditor, the consumer to self, 
and the creditor to the consumer. Ask students to 
develop a skit illustrating obligations and respon- 
sibilities of using credit in various situations. 

Invite a representative from a credit bureau to class 
to discuss: why a credit bureau is needed and who 
may use its services; the types of information collect- 
ed by a bureau; what is involved in a credit report, the 
information reported and how often it is broxight up 
to date; the importance of credit reports; how individ- 
uals can review their own reports; how individuals 
can protect their own credit records. As a follow-up, 
have students review a sample credit report and 
discuss information and ratings reported and appro* 
priate uses of such information. 

SECOND LEVEL 

STUDENTS WILL BE ABLE TO APPLY PRIN- 
CIPLES OF CREDIT USE AND AVAILABILITY TO 
VARIOUS SITUATIONS. 

• Predict the effects of various economic condi- 
tions on credit availability and use. 

• Show how credit use affects credit reports. 

• Modify personal budgets to reflect an install- 
ment purchase. 

• Predict the consequences of using credit in vari- 
ous situations. 

^STUDENTS WILL BE ABLE TO EVALUATE THE 
NEED TO USE CREDIT IN VARIOUS SITUA- 
TIONS. 

• Point out the advantages and disadvantages of 
using credit in specific situations. 
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# Determine when a consumer should receive 
credit in specific situations* 

# Point out how credit reports affect credit avail- 
ability* 

As a class, review the business section of a newspaper 
or a recent financial or business journal to determine 
the current availability of credit and current interest 
rates* Discuss whether the prime rate has increased 
or decreased and what effect this has on interest rates 
and the availability of money* Generalize how 
economic conditions affect credit use. 

Discuss individual and family situations such as; too 
much use of credit results in repossession or a defi- 
ciency judgment; a furnace malfunctions because of a 
family's hesitancy to use credit to finance repairs; a 
credit balance maintained at the allowable max- 
imum. How might such situations affect individual 
and family budgets and credit records? Next, divide 
the class into groups and have each determine the 
advantages and disadvantages of asing credit; dis- 
cuss as a class* Show the cl.<is8 how to examine a 
credit application to determine whether an applicant 
is qualified to receive credit* Discuss how personal 
factors influence whether an applicant receives 
credit, including information contained in an individ- 
ual's credit report* 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO INTEGRATE 
PRINCIPLES OF CREDIT USE INTO VARIOUS 
SITUATIONS. 



• Devise a plan for use of credit based on various 
personal and economic considerations* 

• Summarize the potential impact of various 
types of indebtedness in specific situations. 

STUDENTS WILL BE ABLE TO JUDGE THE 
APPROPRIATENESS OF USING CREDIT WHEN 
PURCHASING GOODS AND SERVICES* 

• Justify using or not using credit* 

• Interpret the impact of personal and economic 
conditions on the use of credit* 

As a class, review hypothetical case studies of specific 
types of individual and family situations involving 
the use of credit and determine what type and 
amount of credit, if any, could be used in each situa- 
tion* Choices should be based on: an analysis of cur- 
rent indebtedness and income level, a review of the 
most current credit report, how spending patterns 
would be readjusted, research on the cost of using 
credit currently as opposed to delaying the purchase* 
Next, review several hypothetical individual and 
family budgets and identify fixed expenditures which 
reflect installment purchases or the use of credit for 
essential services as opposed to those which are op- 
tional* Ask students to write para^aphs describing 
how degrees of indebtedness reflect the financial 
goals of an individual or family; statements should be 
supported thr .-^ugh analysis of indebtedness in terms 
of costs and i^.^ntial for making repayment on the 
part of the individual or family. 



Factors affecting credit availability 
Personal factors (lender considerations) 

Regularity of income 

Length and stability of employment 

Possible reduction In Income 

Amount of Income currently obligated 
to Installment payments 

Amount of discretionary Income 
avallsble 

Prior repayment record 

Joint obligation 

Collateral, if required 

Personal litigation record 

Purpose for seeking credit 
Other factors 

Business conditions 

Economic climate 

Federal Reserve monetary policy 

Vnury laws and other regulations 

Advantages and disadvantages of 

using credit 

Advantages 

Is available in emergencies 

Allows for immediate use of product 

or service; special opportunities 
Allows for budgeting of major 

purchases over period of time 
Establishes credit record 
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Establishes record of purchaaes 
Convenient 
Disadvantages 

Future income is committed 

Time purchases cost more than cash 

purchases 
Can lead to overapending, finen 

clal problema, Impulse buying 
May limit comparative shopping 

Responaibilitiea of credit use 
Consumer responsibilities to self 

Check reputation of firm where 

credit purchase will be made 
Assure that all aspects of the contract 
are understood prior to signing (2.7) 
Learn how to fill out credit application 
Review bill and report errors (3.4) 
Review bill and report errors (3*4) 
Keep a copy of current charge slips 
Shop for best price and terms 
Consumer responsibilities to creditors 
Limit obligations to amounts which 

can be repaid as agreed 
Make all payments promptly 
Contact creditor Immediately if there 

is an (nablllty to pay as agreed 
Fulfill all terms of credit contract 
Creditor responsibilities to consumer 
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Comply with all federal and 
state consumer credit regulations; ie 
Presents an accurate printed 

statement of the transaction 
Corrects billing errors when re- 
ported 

Reports credit Information ac- 
curately 

Clears credit records if mistakes 

are made 
Avoid knowingly exceeding the 

credit capacity of the consumer 

Guidelines for criKfit reporting 
Responsibilities of credit bureaus 

Issue credit reports 

Limit reporting to proper Inquirers 

Make reasonable effort to provide 
accurate and current Information 

Maintain confidentiality of records 

Comply with Pair Credit Reporting Act 
Specified uses of credit reports 

Grant credit or collect accounts 

Underwrite insurance 

Determine eligibility for employment 

Determine eligibility for license, 
other benefit by governmental unit 

Determine reliability of party In a 
legitimate business transaction 



3.2 Credit Selection 



FIRST LEVEL 

STUDENTS WILL KNOW SOURCES OF CREDIT 
AND THE TYPES OF CREDIT WHICH ARE 
AVAILABLE. 

• List sources of credit available in the local area. 

• Name various types of credit. 

STUDENTS WILL COMPREHEND THE FACTORS 
INVOLVED IN SELECTING SPECIFIC TYPES OF 
CREDIT. 

m 

• Distinguish between open- and closed-end 
credit. 

• Explain factors which affect the dollar cost of 
credit. 

• Explain how characteristics of different types 
and sources of credit influence selection. 

• Summarize the cost of credit from different 
sources using appropriate tables. 

Afik student volunteers to describe items which they 
have acquired through the use of credit; group items 
on the board according to the type of credit uaed. 
Next, list items commonly purchased by teenagers 
and have each student select one and shop for credit 
to purchase the item using newspaper advertise- 
ments or catalogs. As a class, discuss the types of 
credit available and the characteristics of each. As a 
follow-up, have students prepare a chart that com- 
pares operating policies, types of credit offered, and 
credit rates for various lending agencies and catalog 
retail outlets as advertised. Then ask students to visit 
local lending agencies and retail outlets to determine 
the types of credit offered by each. (Assign students 
to avoid duplication.) Share findings as a class and 
prepare another comparison chart. Why is it as im- 
portant to shop for credit as it is to shop for goods and 
services? 

Have students investigate the differences between 
open-end and closed-end credit; discuss the character- 
istics of each. Next, discuss sources of credit which 
are considered commonly; discuss the advantages and 
disadvantages of each. 

Invite a resource person to class to explain why credit 
costs vary. Discuss costs other than finance charges 
which might be included in a credit transaction (eg, 



credit life or health insurance, computer charges, 
etc). In various situations detemiine whether these 
costs are voluntary or involuntary and whether they 
are included in the Annual Percentage Rate (APR). 
Define for students what is meant by Annual Per- 
centage Rate. Show examples of contracts with the 
APR circled in red; demonstrate how APR is cal- 
culated. 

Use examples to demonstrate that the dollar cost of 
credit is the difference between the cash and credit 
prices. 

SECOND LEVEL 

STUDENTS WILL BE ABLE TO APPLY PRIN- 
CIPLES OF CREDIT SELECTION TO VARIOUS 
SITUATIONS. 

• Compute the cost of credit in various situations. 

• Show how indebtedness affects financial plan- 
ning in specific situations. 

♦STUDENTS WILL BE ABLE TO ANALYZE 
CREDIT TRANSACTIONS ACCORDING TO VARI- 
OUS CONDITIONS. 

• Select the credit transaction which most closely 
meets various personal and economic criteria. 

• Illustrate how a credit transaction can contri- 
bute to financial stability or instability. 

• Determine the costs of using credit in light of 
various economic climates. 

Obtain current figures from several lending institu- 
tions and share these with the class' Using various 
examples, discuss how the size and terms of a pay- 
ment affects the dollar cost. Then have students 
summarize in paragraphs the advantages and pos- 
sible disadvantages of a large down payment and 
what effect increased indebtedness would have on an 
individual or family budget. 

As a class, compare the dollar cost of credit available 
through various lending sources, using the maximum 
charge allowable; determine which is the least expen* 
sive source of credit. Next, compute interest costs for 
borrowing various amounts of money from a small 
loan company. As a follow-up, discuss how current 
economic conditions affect the cost of credit, as well 
as individual borrowing potential and the local econo- 
my. 
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As a class , chart interest rates from a single source 
for the past twelve months; explain factors which 
caused rates to remain stable or fluctuate. Compare 
the findings with other sources. Are there any trends 
in common among sources? 

Compare dollar costs for financing either a car or 
mobile home that is new and one that is five years 
old; the length of contracts and the amounts borrowed 
should be the same. Determine potential resale value 
of each at a given period of time and identify which 
would be the better buy dollar-wise. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO INTEGRATE 
PRINCIPLES OF CREDIT SELECTION INTO FI- 
NANCIAL PLANNING. 

• Design a plan for short- and long-term credit 
use. 

• Reconstruct a budget to reflect several types of 
credit expenditures. 

STUDENTS WILL BE ABLE TO JUDGE THE 
APPROPRIATENESS OF CREDIT SELECTION IN 
VARIOUS SITUATIONS. 



# Appraise the differences among various sources 
of credit using specific criteria. 

• Justify the choice of credit for specific situa- 
tions. 

Ask students to develop a chart that compares the 
dollar cost of credit among several retail establish- 
ments and lending agencies. List policies, such as 
repair and exchange policies which might influence a 
consumer's choice as to which source to use. Deter- 
mine when and if an individual should select credit 
that is more costly. Then ask students to select 
80iu*ces of credit which would meet their standards 
and support the reasons for their choices. 

Have students determine major purchases or expen- 
ditures, such as education, which they anticipate for 
the next one, five and ten years respectively; ask 
them to research the types and costs of credit which 
might be available to them during this period. Have 
students chart out plans for making these credit 
purchases and defend their plans by calculating the 
income needed to support such indebted levels as 
compared with potential earnings from employment. 
Reassess plans using a 12 percent inflationary rate 
and a 6 percent increase in income per year. 



Types of credit 
Open*end 

Thirty-day charge accounts 

Expected to be paid in full within 

the time agreed upon 
No finance charge 
Possible late charge II not paid 
within time agreement 
Revolving charge accounts 
A maximum amount of credit 

established 
Monthly payments Include a 
finance charge on the unpaid 
balance 
Bank credit cards 

Permit the consumer to buy on 
credit at a large number of retail 
businesses 
Similar In many respects to 

revolving charge accounts 
Have Identification features 
Service credit 

Offered by some doctors and 
dentists, utility companies, dry 
cleaners, repair services, etc 
Terms are determined by each 
business 
Closed-end 

Installment credit 

Long-term consumer credit 
Contract signed before goods 

delivered 
Seller usually retains title to or a 



security Interest In goods until 
final r-^nrient made on contract 
Specified payments made on a 
regular basis for a specified 
period of time 

Financ<9 and other charges 
are aoJed 

Interest charges vary 
Cash loans 

Borra vsnign a note and other 
docL ji^nts If loan secured, 
specifying the repayment 
plan for money borrowed 
Sources of credit 
Retail stores 

Extend ere ' m a variety of ways for 
purcha^- if goods and services 
Brink! 

Gc K /.;iy c.i£irge the maximum rates 

allcA'ablo by law 
Qenerally loan only to bank customers 
Credit unions 

Require membership before making a 

loan 

Qenerally charge tiie maximum rate 
allowable by state or federal charter 
Small loan (consumer finance) 
companies 

May require collateral 
Qenerally charge the niaxfmum rate 
allowable by law 
Pawnshops 



Generally charge the maximum rate 

allowable by law 
Do not lend amounts comparable to 

full value of property pawned 
May sell property If loan is not repaid 

on time 
Usurious landers 

May be private parties unaware of 

usury laws 
Are non-licensed lenders 
Other 

Agencies providing educational loans 

Utility companies 

Sales finance companies 

Health cara professions 

Insurance companies (loan against 

cash value) 
Friends and relatives 
Government subsidized or guaranteed 

loans 

Factom affecting credit cost 

Amount of money borrowed 

Length of time borrowed 

Ability of borrower to repay 

Collateral or security offered 

Current Interest rate 

Other finance charges 

Method used In computing the cost 

Source of credit available 

Type of credit selected 

Legal restrictions (3.4) 
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3*3 Credit Problems 



FIRST LEVEL 

STUDENTS WILL KNOW HOW TO PREVENT OR 
RESOLVE CREDIT PROBLEMS. 

• List several methods for resolving credit prob- 
lems. 

• Identify agencies or groups in the local area 
which can assist with credit problems. 

• Identify how individuals and famihes can pre- 
vent or resolve financial crises. 

♦STUDENTS WILL COMPREHEND THE CONSE- 
QUENCES OF PROBLEMS WITH CREDIT. 

• Explain the functions of various groups or agen- 
cies which help with credit problems. 

• Give examples of ways to resolve credit prob- 
lems. 

• Summarize the benefits of resolving credit prob- 
lems. 

Have students brainstorm "symptoms" which might 
indicate a problem with credit or financial planning. 
Then, simulate a situation where family members 
are attempting to work out credit problems. Discxiss 
how different members of the family can help resolve 
the problem. Compare situations in two families — 
one that resolves the problem and one that ignores 
the situation. 

Invito a creditor to class to discuss how people can 
protect themselves from credit problems. Discuss the 
major reasons for such problems and suggestions for 
preventing or resolving problems in the area of 
credit Next, ar;k students to identify agencies or 
groups in the \c>cf*^ community which are available to 
assist viith credit probleins. Discuss who sponsors 
thetie agonciert or groups, who they help, the costs 
involved, and v hnt services they provide. 

SECOND LKVEL 

STUDENTS WILL BE ABLE TO RESOLVE CREDIT 
PROBLEMS. 

• Show how various agencies and groups can as- 
sist with credit problems. 

• Show how a change in financial planning and 
expenditures can help with overextension of 
credit. 



STUDENTS WILL BE ABLE TO ANALYZE 
CREDIT PROBLEMS. 

• Point out factors which lead to credit problems 
in various situations. 

• Identify potential consequences of unresolved 
credit problems. 

• Select a method for resolving credit problems in 
various situations. 

Invite a financial counselor to class to simulate inter- 
views with an individual and with a family having 
financial problems. List the particulars of each case 
on the board, including income and indebtedness da- 
ta, and ask each student to identify how the individ- 
ual and the tamily could repay debts and establish 
financial stability. As a follow-up, review several 
hypothetical studies involving individuals and 
families having problems with overextension of 
credit. As a class, determine which factors created 
each problem and what action could be taken to 
remedy each; discuss potential financial, emotional 
and social consequences of various courses of action. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO FORMULATE A 
PLAN FOR RESOLVING CREDIT PROBLEMS. 

• Reconstruct a budget to reflect repayment of 
indebtedness. 

• Design a plan to eliminate credit problems. 

STUDENTS WILL BE ABLE TO JUDGE THE IM- 
PORTANCE OF MAINTAINING CREDIT WORTH- 
INESS. 

• Interpret the effects of unresolved credit prob- 
lems on personal and economic conditions. 

• Justify the use of legal resources to resolve 
indebtedness. 

• Interpret the effects of personal collections or 
bankruptcy on the cost of all goods and services. 

Visit a bankruptcy court or invite a lawyer to class to 
discuss current bankruptcy laws as they affect per- 
sonal bankruptcies. Have students prepare a chart of 
the most common factors leading to bankruptcy; iden- 
tify to what extent lack of financial planning or lack 
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of adequate protection (2.5) can contribute to the 
overextension of debt. Ask each student to write a 
paper sununarizing the effects of increases in the 
ni'mber of bankruptcies on the cost of credit and the 
cost of goods and services to the entire community. 

Using various hypothetical case studies, have stu- 
dents outhne plans for repayment oi debts by reduc- 



ing expenditures, increasing income, or liquidating 
assets. As a class, discuss various ways each of these 
alternatives could help repay debts in a number of 
situations. What effects might each of these ap- 
proaches have on the individual or different family 
members? Explore any legal resource available for 
problems with debt, and determine the potential im- 
pact on the individual, family, and the community. 



Methods of resolving credit problems 
Advise creditors of the situation 
Seek financial counseling from 

Financial institutions 

Consumer Credit Counseling Service, 
Inc 

Educational program; ie, community 
college classes or extension service 

Debt consolidating agencies 

Various welfare, religious or fraternal 
groups 

Friends and relatives 
Obtain debt repayment assistance 

Consumer Credit Counseling Service 

Debt consolidating agencies 
Obtain legal advice or Information for 
specific situations 

Garnishment of wages 

Collection agency action 

Procedures, costs and effect of 
bankruptcy 
Explore alternatives 

Increase income 

Reduce debts 

Sell or liquidate assets 
Resolve incorrect billing or charge errors 
Correct errors In credit record 
Review financial planning (2.2) and 

payment procedures 
Eliminate overextension of Indebtedness 



Potential implications of unresolvi\i 

credit problems 

Credit denied or sources limited 

Credit costs increase 

Credit rating affected adversely 

Essential goods and services, such as 

electricity, not available 
Employability affected adversely 
Family tension 

Repossession or foreclosure of real or 

personal property 
Medical care and insurance coverage 

difficult to obtain 
Garnishment of wages 
Judgments or liens against the consumer 
Collectors seek repayment 
Bankruptcy (voluntary or involuntary) 
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3.4 Consumer Credit Laws 



FIRST LEVEL 

STUDENTS WILL KNOW HOW CONSUMERS 
ARE PROTECTED BY FEDERAL AND STATE 
LAWS. 

• Name several state laws which have been enact- 
ed to protect consumer credit transactions. 

• List several federal laws which regelate con- 
sumer credit transactions. 

• Outline the provisions of a federal or state law 
designed to protect consumer credit. 

• Describe the rights and responsibilities of both 
lenders and consumers as specified in legisla- 
tion. 

• List the legislated rights and responsibilities of 
consumers in use of credit cards. 

STUDENTS WILL COMPREHEND HOW LEGIS- 
LATION SAFEGUARDS THE CONSUMER IN 
CREDIT TRANSACTIONS. 

• Give examples of several rights and respon- 
sibilities defined by state law. 

• Summarize the provisions of several federal 
laws which are designed to protect consumers. 

• Paraphrase the creditor's responsibilities as de- 
fined by a specific federal or state statute. 

Ask students to investigate a variety of federal and 
state consumer credit laws and report on the provi- 
sions of the laws, ways in which those laws protect 
the consumer, protection provided to the creditor (if 
any), methods for enforcing the laws. 

Have students discuss the potential liabilities of 
credit card holders and various provisions of the law 
which may provide some protection. Using a variety 
of hypothetical case studies, ask students to outline 
steps which should be taken when a credit card is lost 
or stolen; for each situation, define and explain the 
limits of liability for the creditor. Next, examine 
several credit cards to determine in what way, if any, 
the creditor has provided a method for identification. 
Discuss the consumers' responsibilities for complet- 
ing such identification as their signatures in order to 
protect themselves. As a class, review a loan or credit 
card application to identify what information a po- 
tential credit grantor can ask when determining an 



applicant's eligibilit}' for credit. Discuss what infor- 
mation may be asked only in certain situations and 
the potential effects such information has on the 
granting of credit. 

Invite a representative from a local lending institu- 
tion to class to discuss the advantages &nd disadvan- 
tages of the Equal Credit Opportunity Act on lending 
institutions and potential borrowers. Discuss what 
effect, if any, this Act has had on the cost of credit. 
Discuss the provisions of the Fair Credit Billing Act 
and identify procedures for consumers to follow if a 
bill is in error. 

SECOND LEVEL 

♦STUDENTS WILL BE ABLE TO APPLY CON- 
SUMER CREDIT LAWS TO INDIVIDUAL SITUA- 
TIONS. 

• Prepare a chart depicting the legal limits of 
specific credit transactions. 

• Prepare a checklist of consumer and creditor 
responsibilities for veuious laws. 

• Show how legislation affects costs of goods and 
services in specific situations. 

STUDENTS WILL BE ABLE TO ANALYZE THE 
EFFECTIVENESS OF CONSUMER CREDIT 
LEGISLATION. 

• Identify specific situations where legislation in- 
fluences resolution of consumer credit problems. 

• Point out the advantages and disadvantages of 
consumer credit legislation in various situa- 
tions. 

Chart current maximum loan charges for a variety of 
lendors. 

Review variovis types of retail installment contracts, 
pointing out the various items disclosed. Compare 
those items disclosed with those required hy the truth 
in lending provision. Determine the rights and re- 
sponsibilities of both creditor and consumer in each 
instance. Next, review sample leasing contracts for 
proper disclosure of credit charges. Determine whai 
limitations, if any, on consumer obligations are pro- 
vided in the lease. 

Simulate a situation where a credit grantor refused 
to grant credit. Discviss the action taken by both the 
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credit grantor and consumer, and determine what 
actions might have helped to resolve the situation. 

Invite several retailers to class to share their opinions 
about how much certain legislation has increased the 
cost of goods and services in the marketplace. As a 
class, research the cost of certain safety equipment 
features required on new automobiles and calculate 
the percentage of the total cost for such safety fea- 
tures. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO RELATE HOW 
LEGISLATION INFLUENCES CONSUMER 
CREDIT. 

• Revise a specific law or regulation in such a 
manner as to change the protection provided 
consumers. 

• Explain the possible effects of a specific law on 
consumer credit. 

STUDENTS WILL BE ABLE TO JUDGE THE 
ADEQUACY OF CONSUMER CREDIT LEGISLA- 
TION IN VARIOUS SITUATIONS. 

• Appraise consumer credit contracts for inclusion 
of specific legislation. 

• Justify the need for an increase or decrease in 
consumer credit legislation. 

• Contrast the costs of consumer credit legislation 
with the benefits. 



Review Oregon's community property rights and de- 
termine the possible effects on family finances and 
consumer credit. Revise or write legislation to in- 
crease protection for all family members. 

Divide the class into research groups and assign each 
group a specific law or regulation to investigate. 
Have groups prepare justifications for proposed 
changes which the group suggests; rewrite legislation 
to include changes, and interpret what effects 
changes would have on both buyers and sellers. Tally 
changes as either pro-consumer or pro-seller and dis- 
cuss why there might be an inclination in one direc- 
tion or another, if applicable. 

Ask students to prepare a sample loan application, 
including information they would like to know if 
lending money to an individual. Review the applica- 
tion in terms of compliance with Regulation B. Then, 
have students make a chart of all items identified by 
Regulation Z which must be disclosed in credit trans- 
actions. Review two sample contracts and determine 
the type of information needed for each required item 
of disclosure. Determine which contract, if either, 
provides for the best disclosure of information. 

Invite a loan officer to class to discuss what effect, if 
any, Oregon's reduction in the age of financial re- 
sponsibility to age eighteen has had on the cost of 
loans to young adults. What advantages and disad- 
vantages might this have in terms of availability of 
credit to young people. Have students take a position 
on this change and defend their p)ositions. 



Federal laws related to credit 

Consumer Credit Protection Act 

Rights of consumers related to credit 
cards 

Can be issued only upon request 
except for renewals and sub- 
stitutions 
Limits Habit ity for u nauthorized use 
No liability after notification in 
writing of loss or theft of card 
Liability maximum is $50 (no 
liability if issuer does not give 
notification of potential 
liability and method of 
identification, such as 
signature panel or 
photograph) 
Issuer must provide cardholder 
with a se I f - ad d r e s se d . 
prestamped notification card 
Truth in Lending Provision (Regulation Z) 
Requires lendor to disclose 
Cash price 
Cash down payment 
Trade-In 

Total down payment 

Amount financed, including unpaid 



balance of cash price, insurance 
costs and filing costs, and other 
miscellaneous Itemized costs, if 
any 

Finance charge (dollar amount) 
Annual Percentage Rate (APR) 
Deferred payment price (total 

amount to be paid under 

contract) 
Date finance charges begin to 

accrue 

Number, amount, and due date of 

payments 
Description of security interest, if 

any 

Method of computing unearned 
finance charge (in case of pre- 
payment) 
Various other items pertaining to 
the transaction, if applicable 
Truth In Leasing Provision (Regulation Z) 
Imposes similar disclosure require- 
ments as Truth in Lending for costs 
and terms of leases 
Sets up limits on consumers' 
obligation at the end of lease and 
methods of determining the 



obligation when there is a dispute 
Fair Credit Billing Act 

Procedures to correct billing mistakes 
in open-end credit and credit card 
transactions 
Creditors must make disclosure of this 
procedure to the consumer when 
account first opened and at least 
twice annually thereafter 
Procedure if bill in error or further 
explanation needed 

Contact creditor in writing within 
60 days of postmarked date on 
the bill (phone call does not 
preserve legal rights) 
State on paper, separate from bill, 
the name, account number, 
explanation of problems, and 
amount of error 
Send correspondence by certified 
mail, return receipt requested 
Creditor's responsibilities 

Within 30 days must acknowledge 
receiving complaint, unless error 
has been corrected 
In certain circumstances must aiso 
notify the credit bureau 
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Within 90 days must reinstate the 

bill and either nnake correction. 

or send an explanation of reason 

they believe bill Is correct 
During the period of investigation 
Consumer does not have to pay 

disputed amount but is 

responsible for remainder of bill 
Creditor can not tal<e action to 

collect or report disputed 

amount as delinquent 
After reinvestigation period 

Creditor may report amount as 

delinquent 
Consumer has 10 days to respond 

in writing if refusing to pay 
Consumer must notify other 

creditors that the amount 

remains disputed 
If the bill was in error 

Consumer has no responsibility for 

finance charges on disputed 

amount 

Creditor may give refund or credit 
account for excess payments 
Equal Credit Opportunity Act (Regula- 
tion B) 

Prohibits discrimination on the basis 
of 

Sex 

Marital status 
Race 

National origin 

Religion 

Age 

Receipt of income through public 
assistance 
Does not guarantee credit to special 
groups, but specifies that credit 
worthiness must be evaluated in the 
same manner for all people, namely 
Income 
Expenses 
Debts 
Reliability 
Credit history 
Prohibits creditors from 

Asking information about child- 

tsearing or family plans 
Requiring a co-signer, if not 
required of other applicants in 
similar situations 
Requiring Information about one's 
spouse unless 

Spouse will use account 



Spouse will be responsible for 

account 
Spouse's income is being relied 

upon 

In community property states, 
information regarding spouse 
may always be requested 
(Oregon is not a comnrYunity 
property state; Washington 
and California are) 
Refusing to maintain accounts 
after a change In name or 
marital status or reaching a 
certain age or retirement 
Refusing to consider con- 
sistently received alimony or 
child support 
Applicant has the right to 

Have joint account Information 

listed In names of both 
Show how the credit history of a 
spouse reflects in credit 
worthiness 
Reveal child support or alimony as 
income 

Know whether the application was 
accepted or rejected within 30 
days after filing 

Know if adverse action is taken on 
a credit application 

Oregon laws related to credit and 
credit use^ 
Usury law 
Basic rates 

10 APR if borrower is individual 
12 APR if borrower is business 
Exceptions 

No rate limit on amounts of more 

than $50,000 
12 APR on loans to individuals if 

secured by real property 
Banks may charge 15 APR, except 
consumer loans secured by 
residential real property (12 APR) 
Retail installment contracts 

Truth In lending disclosures must be 
made 

No maximum finance charge 
established except for motor 
vehicles and mobile homes 
Automobile and mobile home retail in- 
stallment contracts 

New cars (current or previous model 
year) 



Approximate 14.5 APR 
Rate varies slightly with length of 
contract 

New mobile homes (current or pre- 
vious model year) 

10 to 16.5 APR depending on 
length of contract 

Lower rates on longer contracts 
Other new mobile homes and cars 
(older than previous model year) and 
used (not older than two model years 
prior to current year) 

18 APR (rate varies with length of 
contract) 

All other used cars and mobile homes 
Approximiately 21.5 APR (rate 

varies with length of contract) 
A minimum finance charge of $25 
can be made regardless of 
resulting APR 
Small loan (consumer finance) com- 
panies 

No maximum on loans above $50,000 
Maximum rates of Interest 

36 APR on first $500 even If total is 

more than $500 
21 APR on unpaid balance tsetween 
$500 and $2,000 (because of 36 
APR on first $500. combined APR 
will be higher than 21 APR) 
15 APR on unpaid balance between 
$2,000 and $5^000 (because of 36 
APR and 21 APR on Initial 
amounts, combined APR will te 
higher than 15 APR) 
19.5 APR on entire balance if loan 
is between $5.(X)0 and $S0,CKX) 
All dollar amounts are subject to 
adjustment according to the 
Consumer Price Index (CPI) 
Credit unions 

Maximum charge for state chartered 

credit unions Is 10 APR 
Maximum charge for federal chartered 
credit unions is 12 APR 
Pawnshops 

Highest maximum charge allowable Is 
36 APR plus set up charges 
Noninstitutional sources of credit 
Sub}ect to usury law 
Includes friends and family 
Loan Sharks, by definition, usually do 
not comply with legal limitations 



*Law8 current as of April 1981. Proposed 
changes under legislative consideration. 




53 



50 



purchase of 
goods and services 

4.1 Factors Affecting Consumer Purchases 

4.2 The Role of Advertising 

4.3 Guidelines for Shoppers 
4.4 Making Specific Purchases 



ERIC 



54 



purchase of goods and services 

4.1 Factors Affecting Consumer Purchases 



FIRST LEVEL 

STUDENTS WILL KNOW HOW VARIOUS FAC- 
TORS INFLUENCE CONSUMER PURCHASES. 

• List personal factors which influnce consumer 
purchases. 

• Identify economic and societal factors which in- 
fluence purchasing decisions. 

• Identify different types of markets. 

STUDENTS WILL COMPREHEND THE INTERAC- 
TION OF VARIOUS FACTORS IN THE MARKET- 
PLACE. 

• Give examples of factors which influence con- 
sumer decisions in specific circumstances. 

• Explain how economic constraints may affect 
consumers in various situations. 

• Explain the circular flow of money. 

Have students identify and discuss personal re- 
sources and explain how decisions to make consumer 
purchases depend upon the resources available and 
the types of goods and services sought; eg, purchas- 
ing a bicycle as opposed to purchasing a car. As a 
class, discuss differences among consumers in the 
use of personal resources when making consumer 
piurchases. Next, display picttures from magazines on 
the bulletin board under the captions "Needs," "Con- 
veniences," "Luxuries.** Have students compare their 
own needs and desires with those displayed and 
discuss similarities and differences. List typical 
goals for teenagers in the area of making purchases 
and discuss factors which might influence these 
goals. How might goals for adults differ or be the 
same? As a follow-up* ask students to discuss how 



often they have cut back on needs and conveniences 
to purchase a luxury item. Why is it important to 
recognize when one is attempting to satisfy an emo- 
tional need through the purchase of an item, and 
how making such a purchase automatically narrows 
other purchasing options? Follow with a group dis- 
cussion on major expenditures usually incurred at 
each stage of the life cycle and the value of planning 
spending according to long-range goals. 

Have students in groups study the effects of current 
economic conditions, major technological changes, 
::nvironmental factors and marketing techniques on 
rf^nsumer decisions. Identify how different types of 
market structures affect the consumer's ability to 
mako decisions. As a class, discuss how economic 
constrMnU may affect consimiers when consumers 
are unfamiliar with quality of products on sale, 
small business managers are unfamiliar with 
amount of demand and extent of comx)etition, con- 
sumers are unable to travel to sales. 

Using a transparency, explain to the class the circu- 
lar flow of goods and services. Then discuss the influ- 
ence private markets and government partnerships 
have on the consumer's share of total goods and 
services produced, and the effect of inflation on an 
individual's ability to purchase goods and services. 

SECOND LEVEL 

*STUDENTS WILL BE ABLE TO APPLY PERSON- 
AL AND MARKETING CONSIDERATIONS TO 
CONSUMER PURCHASING DECISIONS. 

• Relate personal factors to consumer purchasing 
decisions. 

• Relate economic and societal factors to consum- 
er purchasing decisions. 



STUDENTS WILL BE ABLE TO DIS^riNGUISH 
AMONG VARIOUS FACTORS WHICH INFLU- 
ENCE CONSUMER PURCHASING DECISIONS. 

• Distinguish the value of promotional techniques 
in various situations. 

• Illustrate the impact of international trade on 
the availability and price of specific products. 

Have students debate whether individual and family 
standards of living are determined chiefly by income, 
personal priorities, or goals Next, have students re- 
search and discuss the concept of "voluntary simplici- 
ty" as a means for reducing cT>nsumption, including 
ways the consumer can ch to conserve any num- 
ber of finite resources. A^sa ah student to select and 
apply one method of conservation that matches per- 
sonal priorities, such as conserving energy by switch- 
ing off lights when not in use; report results to the 
class. Have students discuss why they chose particu- 
lar methods, how well their efforts succeeded, how 
closely the project matches personal re.Si^urces and 
goals, and the economic and societal concerns ad- 
dressed through various conservation methods. 

Use a transparency or bulletin board to outline goals 
and resources for a hypothetical consumer. Chart 
alternative approaches which might be followed due 
to scarcity of a given resource, such as energy. 

Ask students to bring examples of various promotion- 
al advertisements to class and display on the bulletin 
board for discussion purposes. Of what value are such 
advertisements to the consumer? 

Ask students to define what is meant by "the balance 
of trade." Research recent changes in the import/ex- 
port policy of the United States. Illustrate how a 
reduction in the supply of a limited resource, such as 
oil, influences the price and consumption of that 
resource. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO RELATE PUR- 
CHASING DECISIONS TO CURRENT PERSONAL, 
SOCIETAL AND ECONOMIC CONSIDERATIONS. 



• Design a plan for making major purchases. 

• Summarize the impact of current economic and 
societal conditions on personal buying patterns. 

• Generate plans for including environmental 
concerns in purchasing decisioni^. 

STUDENTS WILL BE ABLE TO JUDGE HOW PER- 
SONAL AND ECONOMIC FACTORS AFFECT 
CONSUMER PURCHASING DECISIONS. 

• Appraise the relationship between the balance 
of trade and consumer purchasing decisions. 

• Justify the purchase of one consumer item over 
another for environmental, personal, or econom- 
ic reasons. 

Ask each student to select one product to research in 
terms of factors which influence changes in price. 
Predict the price of the product, considering such 
factors as fluctuations in supply and demand, in- 
creased regulations, and various economic conditions. 
Then predict whether the product is likely to increase 
or decrease in price during the coming year when 
compared to current and predicted rates of inflation, 
and defend this prediction based on trends in interna- 
tional trade and technological advancements. 

Research the sales of automobiles and housing during 
the past year and discuss factors which have in- 
fluenced consumer demand, such as product cost, 
maintenance or upkeep, or energy supply and cost. 

Ask each student to make a list of purchases which 
either are needed or wanted; group purchases accord- 
ing to major and minor expenditures and evaluate 
each in terms of essential need or desirability. As a 
class, share lists and determine which expenditures 
are common with fifty percent or more of the class. 
Discuss whether social pressures influence personal 
purchasing decisions, and what types of personal and 
social impact this may have. Then, ask students to 
reevaluate their lists and support the selection of 
three items in terms of personal need; defend selec- 
tions in terms of energy efficiency and environmental 
impact. 



Personal factors 

Resources available 
Time 
Money 
Energy 
Skills 
Ability 
Credit 

Individual or family characteristics 
Age. sex. marital status, number and 
health of family members, stages in 



the life cycle, emotional state, cus- 
toms and background 

Needs and wants 

Goals and values 

Economic and societal factors 

Scarcity 

Resources limited 
Choices required 
Trade-offs made 

Prices tend to reflect level of scarcity 



Opportunity costs must be considered 
Prices 

Change due to 

Fluctuation in supply and demai.d 

Regulations 

Economic conditions, eg: 
Inflation 
Depression 
Recession 
Stagflation 
Are measured by Consumer Price 
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Index (CPI) 
Money supply (5.1) 

Supply of money fluctuates 
Availability of credit changes 
Technological developments 

Change prices and products as a 
result of 
Education 

Research (public and private) 
Productivity advancement 
Leads to increased productivity and 
increased efficiency in the use of 
scarce resources 
Types of market structure 
Pure competition 
Pure monopoly 
Monopoliscic competition 
Oligopoly 
Internationa J trade 

Price anc' supply of products fluctuate 
Political factors affect what and how 



much is Imported and exported 
Environmental concerns 

Personal costs and benefits 
Economic 
Noneconomic 
Social costs and benefits 
Economic 
Noneconomic 
Economic consttaints 

^ck of complete information 
Resource immobility 
Side effects of production and 
consumption (externalities — 
costs or benefits) 
Imperfect competition 
Government intervention or 
regulation 
Markets and marketing 

Types of stores and facilities 
Costs of supplying products and 
services 



Materials and production expense 

Merchandising and promotional 
expense 

Wage and salary expense 

Margin of profit 
Consumer demand 
Competitors' prices and policies 
Product substitution 
Market structure 
Promotional techniques 

Discount offers 

Loss leaders 

Clearance sales 

Odd number prices 

Multiple prices 

Coupons 

Trading stamps 

Contents and games 

Packaging 

Displays 



4.2 The Role of Advertising 



FIRST LEVEL 

STUDENTS WILL KNOW HOW ADVERTISING 
INFLUENCES CONSUMER PURCHASING DECI- 
SIONS. 

• List sources of advertising. 

• List purposes of advertising. 

• List criteria for evaluating advertising. 

STUDENTS WILL COMPREHEND THL IMPACT 
OF ADVERTISING ON CONSUMER DEMAND. 

• Explain the purpxxses of advertising in specific 
sit nations. 

• Summarize sources of advertising at the local 
level. 

Have a contest between groups of students to deter- 
mine which group can name the most sources of 
advertising, emphasizing those sources used less 
often. Collect samples. Discuss various approaches 
used and ways consumers can evaluate advertise- 
ments. As a follow-up, discuss as a class the import- 
ance of advertising for the consimier, the seller and 
the economy. 

SECOND LEVEL 

STUDENTS WILL BE ABLE TO APPLY ADVER- 
TISING TECHNIQUES TO CONSUMER PUR- 
CHASING DECISIONS. 

• Prepare typical advertisements which appeal to 
specific audiences. 

• Show how advertisements can have informa- 
tional, promotional or economic value to specific 
groups. 

^STUDENTS WILL BE ABLE TO ANALYZE THE 
EFFECTS OF ADVERTISING ON CONSUMER 
PURCHASING DECISIONS. 

• Distinguish between specific t3^s of advertise- 
ments in terms of objectivity. 

• Outline criteria for evaluating advertisements. 

Over a period of a week> ask students to observe radio 
and television advertisements closely. As a class, 
discuss advertisements in terms of potential audi- 
ences and the types of appeal used; determine 



whether subliminal techniques might be involved. 
Follow with a quick review of advertisements found 
in popular magazines. Next, discuss ways in which 
advertising is regulated; government regulation, self- 
regulation and market demand. Ha*'j students de- 
bate the effect of each. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO FORMULATE AD- 
VERTISEMENTS WHICH COULD AFFECT CON- 
SUMER PURCHASING DECISIONS. 

• Compose a checklist for evaluating advertise- 
ments. 

• Revise an advertisement to create a particular 
type of appeal. 

• Write an advertisement for a specific product or 
service. 

STUDENTS WILL BE ABLE TO JUDGE THE 
VALUE OF ADVERTISING TO BOTH THE CON- 
SUMER AND THE SELLER. 

• Appraise the benefits of a specific advertise- 
ment to the buyer and the seller. 

• Support the use of one source of advertising over 
others in various situations. 

Ask each student to write an advertisement for a 
spiecific product or service geared to a specific audi- 
ence. Share as a class and discuss the potential bene- 
fits of advertisements for both the buyer and seller. 
Next, discuss the role of the consumer, manufacturer 
and government toward achieving higher standards 
in advertising. Have groups of students evaluate ad- 
vertisements using a checklist which addresses the 
following questions: What t3rpe of appeal does the 
advertisement have? What does the advertisement 
tell about the product? Is information presented ade- 
quately and accurately? Is the advertisement in good 
taste? Is the advertisement factual? Does the adver- 
tisement appeal to a specific audience? As a follow- 
up, ask students with specific compliments or com- 
plaints about advertisements to write a hypothetical 
letter to the proper authorities to register their feel- 
ings (ie, manufacturer. Federal Trade Commission, 
local television or radio stations, national network 
television, local stores, newspapers). 
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PurpoMfl of advertlaing in the 

economy 

Performs an informational function 
Introduces new products 
Explains functions of products 
Identifies sources of products or 

services 
Identifies products or services 

available 
Compares products (size, price) 
Performs a promotional function 
Creates product and brand loyalty 
Establishes an image for a product 
Differentiates a product from its 

competition 
Performs an economic function 

Helps finance communications; ie. 

magazines and newspapers 
Helps finance entertainment: ie, 

television and radio 
May stimulate the economy 
May increase or decrease product 

cost 

l^pes of advertising 

Newspaper, magazines and circulars 

Catalogs, brochures and mailing lists 



Billboards and posters 

Yellow pages of phone book 

Contests and promotional giveaways 

Radio and television 

Packaging 

Free samples 

Direct mail 

Criteria for consumer use of 
advertising 

Accuracy of information 
Adequacy of information 
Fairness of the technique 
Appropriateness for intended audience 

In good taste 

Does not annoy or irritate 

Sufficiently realistic 

Types of ethics standards and 
regulations 

Self-regulation by industry 

Voluntary standards code 

Advertising review boards 
Agency regulation 

Federal Trade Commission 

Other 
Market demand 
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4.3 Guidelines for Shoppers 



FIRST LEVEL 

STUDENTS WILL KNOW HOW SHOPPING 
SKILLS AID IN CONSUMER PURCHASES. 

• Outline the steps involved in making a decision. 

• List techniques for shopping effectively. 

• Identify sources of information for consumers. 

• List types of retail outlets. 

STUDENTS WILL COMPREHEND HOW SHOP- 
PING SKILLS ASSIST THE CONSUMER. 

• Explain the steps involved in making a decision. 

• Defend the use of a shopping list. 

• Summarize how shopping techniques assist con- 
sumers. 

• Explain marketing terms and their meanings. 

• Summarize the value of pricing statements in 
specific situations. 

• Distinguish between various types of warran- 
ties. 

• Explain how various sources of consumer infor- 
mation could be useful. 

• Explain factors involved in choosing retail out- 
lets and services. 

Use a transparency to explain the steps involved in 
making a decision. Next, have a nximber of students 
describe some of the most and least satisfying pur- 
chases they have made, why each was satisfying or 
not, and if the decision-making process was utilized 
when making various purchases. As a class, discuss 
the advantages of planning before shopping. 

Ask students to examine magazines for information 
about tested products. Identify other sources of con- 
sumer information and discuss the usefulness of such 
sources. 

Ask students to review U.. ir own shopping habits for 
impulse buying tendencies and report to the class. 
Discuss the effect of factors such as color and attrac- 
ti' eness of display on buying moods and what can be 
done to improve buying habits. 

List difficulties commonly encountered when trying 
O 
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to determine a real bargain; include pricing phrases 
often used in retail stores and discuss "price" as an 
indicator of quality. Next, have students bring 
samples of various product warranties to class and 
discuss which warranties are implied, and which are 
expressed. 

As a class, discuss a number of different types of 
retail establishments, and identify those which are 
located in the community. Discuss each in terms of 
facilities and services, such as physical plant, credit 
and approval privileges, etc, and how these factors 
affect the consumer's choice to shop at a given estab- 
lishment. Then, using a transparency or chart, show 
typical layouts for different types of stores; discuss 
how layouts affect shopper convenience and impulse 
buying tendencies. 

Ask students to describe potential successes and fail- 
ures when purchasing various types of services; simu- 
late situations to demonstrate how to avoid difficul- 
ties and handle unavoidable problems. Then, invite a 
representative from a company that provides services 
in the local area to class to discuss ways consumers 
can help make services more efficient. As a follow-up, 
have students research and determine which repair, 
professional, and financial services require city or 
state licenses. Discuss reasons for requiring licenses, 
as well as the potential benefits and drawbacks of 
licensing requirements. 

Have students research mail order buying and dis- 
cuss: the advantages and disadvantages generally; 
how catalog prices compare with prices in retail 
stores, and, if different, why; the accuracy of catalog 
descriptions; whether information is provided on the 
care and use of iten.s, and if such information would 
be available as readily through a retail establish- 
ment; recourse available should problems occur. 

^SECOND LEVEL 

STUDENTS WILL BE ABLE TO APPLY SHOP- 
PING SKILLS TO CONSUMER PURCHASING DE- 
CISIONS. 

• Use shopping techniques when selecting a 
product or service. 

• Show how the decision-making process affects 
buying decisions. 

• Use specific consumer information to make 
shopping decisions. 

Co 
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STUDENTS WILL BE ABLE TO EVALUATE 
SHOPPING SKILLS AND BUYING PRACTICES. 

• Point out precautions to use when purchasing 
sale items in various situations. 

• Diagram how to make price-quality compari- 
sons. 

• Select sources of consumer information to aid in 
si>ecific situations. 

Ask students to make and use shopping lists when 
shopping; discuss any improvements in shopping 
habits. 

Compare the actual cost of an item selling for a lesser 
price at a store across town with the regular price at a 
neighborhood store, taking into consideration trans- 
portation costs to the across town store. Use current 
tables with cost per mile for a number of types of 
vehicles. 

In simulated situations, have each student select 
between two items of equal worth to the student 
when only one item may be purchased. Discuss as a 
class how steps in the decision-making process were 
utilized in each situation; discuss trade-offs and 
opportunity cost. 

As a class, develop a checklist for evaluating the 
objectivity and usefulness of various sources of infor- 
mation, including such features as the completeness 
of information made available and implied represen- 
tations. Discuss specific factors to consider when 
seeking information from family, friends, and sales 
personnel. As a follow-up, develop a consumer infor- 
mation center with fact sheets and resovirce mate- 
rials. 

Have students research various legal requirements 
printed on labels and packages of such merchandise 
as cosmetics, textile products, upholstered furniture. 
As a class, discuss various aspects of good labeling 
practices. 

Have students examine merchandise on sale through 
establishments locally and speculate as to why it is on 
sale, including such reasons as quality, style, over- 
stock, etc. Share findings as a class. As part of their 
research, have students compare the quantity and 
price of goods available on the first day of the sale 
with goods available at the close of the sale and 
discuss and make a list of factors to be aware of when 
shopping sales. In addition, show students how to rate 
the quality of several items, using 90-100 as excel- 
lent, 80-90 good, 70-80 above average, etc. Ask stu- 



dents to utilize the formula to make price-quality 
comparisons. As a follow-up, develop guidelines for 
selecting services and discuss as a class. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO FORMULATE 
SHOPPING GUIDELINES WHICH ASSIST IN 
MAKING CONSUMER PURCHASES. 

• Develop a plan for making major purchases. 

• Modify shopping patterns to minimize impulse 
buying. 

• Rewrite a warranty to express quality or per- 
formance. 

STUDENTS WILL BE ABLE TO JUDGE THE ADE- 
QUACY OF SHOPPING GUIDEUNES IN MAKING 
CONSUMER PURCHASES. 

• Justify the use of the decision-making process in 
making consumer choices. 

• Justify the selection of a product or service 
based on consumer information. 

Group students into hypothetical family units and 
ask each "family" to list various items which they 
would like to purchase. Group items as major or 
minor purchases, and whether an installment pur- 
chase is involved. Then have each family agree upon 
three items which they would like to purchase; rank 
items according to priority; establish a plan for mak- 
ing the purchases. Have students support the 
rationale of their intent by planning how they can 
reduce impulse purchases. Ask students to record 
their purchases for a week and report their success or 
failure. 

Federal law requires that specific disclosures be 
made in most warranties involving consumer goods. 
Have students review sample warranties and check 
for the following in each: Is the warranty implied or 
expressed? Does the warranty cover the whole 
product or just part of it? What part or parts? Does 
the warranty assure the performance of the product? 
What is the product made of and how long will it last? 
What replacement or refund is provided in case of 
defects or failure? Then, ask each student to rewrite 
one of the warranties so that the type of coverage 
provided by the warranty is changed. Discuss 
whether student warranties are implied or expressed, 
and identify similarities and differences among war- 
ranties. Considering warranty agreements, as well as 
product features and price, ask each student to select 
one product over the others and defend the choice. 
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Ask each student to simulate the purchase of a of the product over one that might have been pur- 
product using a variety of consumer information and chased on impulse, 
the decision-making process* and support the choice 



Guidelines for planning 
purchaaea 

Distinguish between immediate 
and long-range needs 

Use the decision>making process 
Define the problem 
Determine reasonable alternatives 
Seek appropriate information 
Weigh alternative choices, con- 
sidering the trade offers and 
opportunity costs 
Determine the best choice 
Reevaluate selection 

Plan for iong-range needs 
Locate items needed 
Check stora policies on sales 
Watch for s^ile announcements 

Plan ahead by using a shopping list 
Include sizes and amounts 
Specify brands preferred and price 
limits 

Organize list by store locations and 
layouts 

Techniques for shopping effectively 
Use precautions when purchasing 
bargains 

Examine merchandise carefully as 
sale items are usually not return- 
able 

Consider possible costs for upkeep 

and repair 
Contpare expense involved in 

shopping, such as t>abysitter. 

parking, transportation, to sale 

prices 
Check warranties 

Check the original price of sale items 
Shop the first day of sale to ensure 

greatest selection of merchandise 
Ghcp ihe last day of sale to find Items 

<^cfo3d for quick sale 
Understand marketrng terms 

"Sale" means offering goods at a 



price, not necessarily at a 
reduced price 
"Clearance" means a desire to sell 
all merchandise listed, but not 
necessarily at reduced prices 
"Liquidate" means to turn into 
cash, but not necessarily to sell 
at lower price 
Check for short weights and slack fills 
Know value of pricing statement used 
by retailers 

Statements of little value 
"Manufacturer s list price" 
"Suggested retail price" 
"Comparable value" 
Suspicious statements 
"Price $25. worth $40" 
"Everyday low price" 
**Best buy In town" 
Generally trustworthy statements 
*'Our regular price is . . 
"Similar merchandise was sold 
in our store for . . 
Avoid impulse buying 

Be cortscious of emotional moods 
when shopping 
Avoid shopping during period of 
Stress 
Hunger 
Crisis 
Loneliness 
Check price^iuality relationships 

Check unit prices to make price- 
quality comparisons 
Use formula for making difficult 
price-quality comparisons 

Price A^uality rating 

/Based on 100 points 

Example: gg 

Item 1 price $10/Points - 85 

6.6 

Item 2 Price $12/Points - 80 



6.0 

Item 3 Price $15/Points - 90 



Check warranties 

Federal law requires specific disclo- 
sures in most warranties involv- 
ing consumer goods 

Types 

Implied — consumer goods sold by 
merchants are understood to t>e 
of at least fair average quality 
unless the seller clearly 
disclaims any such warranty 

Expressed-nAnything positive said 
or written about the quality or 
performances of consumer 
goods 

Use sources of consumer information 
Publications 

Consumer Report and Buying 

Guide issues 
Extension service publications 
Changing Times 
Government bulletins 
Informative labels 
May include 

What the item is made of 

(ingredient l&oeling) 
Size and number 
Grade 

Puii-date or package date 
Care needed 
Instructions for use 
Performance information 
Mame and address of man- 
ufacturer 
Brand names 

Do not necessarily guarantee 
quality 
Salespeople 
Family and friends 
Advertising (4.2) 
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4.4 Making Specific Purchases 



FIRST LEVEL 

STUDENTS WILL KNOW FACTORS WHICH AF- 
FECT THE PURCHASE OF SPECIFIC GOODS 
AND SERVICES. 

• Identify considerations when selecting transpor- 
tation. 

• Describe aspects which influence housing deci- 
sions. 

• List factors which influence the purchase of 
snack foods. 

• List considerations when purchasing clothing. 

• Outline factors affecting the selection of dur- 
able goods. 

STUDENTS WILL COMPREHEND THE IMPACT 
OF SPECIFIC PURCHASES ON FINANCIAL STA- 
BIUTY. 

• Explain the advantages and disadvantages of 
public transportation. 

• Explain the legal implications of housing in 
various situations. 

Ask students to visit a used car lot or invite a car 
sales representative to class to review points to check 
when purchasing an automobile. In addition, have 
students discuss the cost and availability of public 
transportation in the local area. 

Invite a panel of renters and home owners to class to 
discuss considerations influencing housing decisions, 
including the advantages and disadvantages of rent- 
ing and buying. 

Show pictures or slides of different types and styles of 
housing; as a class discuss how the selection and 
suitability of housing depend upon individual and 
family characteristics and personal preference. 

Invite a real estate agent to class to discuss legal 
aspects involved in purchase' .md leasing agreements, 
including the rights and responsibilities of both ten- 
ants and landlords. Ask a banker or representative 
from a savings and loan association to class to discuss 
financial aspects involved in purchasing a home. 

Discuss the total costs involved in owning a home, 
establishing how much individuals and families can 



afford for housing (including discussion of energy 
conservation and possibilities of solar technology). 
Discuss the need for young families to plan carefully 
in order to be in a position to enter the housing 
market. 

Ask each student to keep a record of snack foods 
purchased over the period of one week; determine 
factors which influenced each purchase, as well as 
how much money was spent. 

Discuss factors which influence decisions to purchase 
clothing. Relate current clothing fads to fads in the 
past by checking clothing styles in school annuals for 
the last three decades. 

Ask groups of students to select certain brands of 
stereo equipment and investigate warranties, price, 
construction and safety features, as well as other 
product features offered by each. Discuss how these 
differences among brands can help meet individual 
needs and desires. 

SECOND LEVEL 

♦STUDENTS WILL BE ABLE TO APPLY SHOP- 
PING SKILLS WHEN BUYING SPECIFIC GOODS 
AND SERVICES. 

• Solve transportation problems by identifying 
appropriate alternatives. 

• Prepare a plan to meet short- and long-term 
housing needs and wants. 

• Relate economic conditions to the cost of food. 

• Show how clothing purchases reflect personal, 
economic, and social considerations. 

• Use a variety of sources of consumer informa- 
tion to buy specific durable goods. 

STUDENTS WILL BE ABLE TO ANALYZE 
SPECIFIC PURCHASING DECISIONS. 

• Select the most appropriate mode of transporta- 
tion for specific situations. 

• Select the most appropriate housing for specific 
situations. 

• Select food which meets personal, economic, and 
social needs. 

• Select the most appropriate clothing purchases 
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for specific situations. 

• Select the most appropriate durable goods pur- 
chases for specific situations. 

As a class, research newspaper advertisements and 
articles in magazines concerned with buying and 
servicing av^ .omobiles, warranties, current transpor- 
tation costs, and potential maintenance and repair 
performance. Then, ask students to make decisions 
about transportation for various circumstances con- 
sidering all forms of available public transportation, 
what they took into consideration in riaking deci- 
sions, sources of information, and the costs involved. 
If a student decides to purchase a means of transpor- 
tation also include the type, model, accessories, and 
condition of the vehicle, factors checked in warranty, 
if any, and projected maintenance and repair factors. 

As a class, construct a chart comparing the cost of 
home mortgage loans with different interest rates; 
also identify other factors influencing the amount 
paid for a home, such as the amount required for 
down pa3mient and the length of time allowed for 
repayment. 

Have students review a hypothetical property tax 
statement for the local area and compute what share 
of taxes goes for schools, fire and police protection, 
and city and county government. Compute tax bills 
for individuals and families with different levels of 
property tax evaluations. (2.8) 

Have groups of students research articles related to 
home purchasing and renting considerations; then 
list or simulate mistakes commonly made and pos- 
sible consequences of such mistakes. 

Have students identify ways consumers can extend 
their food dollar, such as: buying in quantity; pur- 
chasing meat substitutes and extenders, and less 
expensive cuts of meat; buying the most nutrition for 
the money; using foods which are in abundance; shop- 
ping through newspaper advertisements. Ask stu- 
dents to plan nutritious menus on a low-cost budget 
utilizing money saving techniques identified above. 

Divide students into family groups and prepare shop- 
ping lists based on the menus they have planned in 
advance. Then ask each student in the group to select 
a different store and calculate the total price current- 
ly for all the items on the shopping list. As a class, 
compare individual item prices and total costs. Iden- 
tify factors which affect total cost. Identify factors 
which affect the cost of food, including the form of 
food (fresh, canned), the type of packaging, cost per 
serving, brand, etc. 

Have students make decisions about food considering 



such factor^ a.^ mst i.TsC a t*' s^nf^xv. J-'-obiems to 
consider * -h'; Juei V/v f fc^^J /r^^v^ration that 

is mosteru;i'(^y r.^:neife;*i-j wJ-'-^ plant protein should 
be used as a :3a;.*. .ti ute for a aiTJiil protein {food chain 
consideratio*"»s\ vvhetbar -o use a convenience or 
homemade product, and whether to eat at home or at 
a fast food restaurant. 

Ask students to compute clothing budget allc%\ ances 
for individuals and families given various income 
levels and using sample budgets or suggested per- 
centages. Relate information to individual and fam- 
ily characteristics and lifestyle to determine whether 
budgets would be sufficient. As a class, discuss ways 
to save money on clothing purchases, such as: com- 
parison shopping, interpretation of information, 
evaluation of quality, planning ahead (shopping 
through newspaper advertisements), and sewing 
one's own garments. As a follow-up, ask each student 
to plan a personal clothing budget. 

Obtain several sample hang tags and describe infor- 
mation on the tags concerning product flammability, 
as well as specific care instructions. Next, evaluate 
each garment in terms of suitability for a person with 
a specific handicap; discuss possible solutions. 

As a class, discuss techniques for saving money when 
purchasing furniture, such as: having an overall plan 
and budget, evaluating quality and design, buying 
pieces with multiple uses, recycling materials for 
accessories, shopping through newspaper advertise- 
ments. Then ask groups of students to research vari- 
ous aspects of purchasing furniture; develop a list of 
special points to ch'/ck before buying wooden furni- 
ture, upholstered furniture, mattresses and box 
springs. Visit a furniture store or invite a furniture 
store representative to class to answer questions 
about purchasing furniture. As a follow-up, have 
students determine furniture needs for an individ- 
ual's or couple's first apartment; develop a low-cost 
furnishing budget utilizing money saving techniques 
previously identified. 

Have students research the energy efficiency of ma- 
jor appliances and select those which are most effi- 
cient, 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO INCORPORATE 
SHOPPING SKILLS AND PURCHASING DECI- 
SIONS INTO FINANCIAL PLANS. 

• Devise a plan for meeting transportation needs 
through the use of public or private transporta- 
tion. 

• Explain the effects of increased housing costs on 
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financial planning in various situations. 



personal preference. 



• Modify food purchasing habits to reflect 
changes in food supply and cost. 

• Explain Low clothing purchases might change 
with varioi*o levels of spendable income. 

• Design a loi^g term plan for purchasing major 
durable gcoci^- under specific economic condi- 
tions. 

STUDENTS V/ILL iRE ABLE TO JUDGE THE ADE- 
QUACY OF GOODS AND SERVICES PUR- 
CHASED. 

• Justify specific decisions about transportation, 

• Interpret the social and economic impact of 
housing in various situations. 

• Justify the selection of food acccrding to various 
consideration's. 

• Support the selection of a clothing item in terms 
of purchasing considerations. 

• Su^)jx)rt the selection of durable goods based on 
shopping skills and other considerations. 

Have students review their previous transportation 
decisions and modify these decisions in terms of con- 
ditions currently, as well as additional research. Sup- 
port a choice in terms of public or private transporta- 
tion, considering energy use, cost, convenience and 



Have students research various types of housing 
available in the local area, considering economic, 
social and personal considerations. Develop a com- 
munity plan which addresses short- and long-term 
housing needs and desires, and support the plan's 
rationale through modification of financial plans and 
expenditures. Develop an alternative plan to provide 
for changes in economic conditions which were not 
provided for initially. 

Ask each student to plan a nutritionally balanced 
menu that reflects a reduction an food supplies; the 
reduction should emphasize meat in particular, due 
to its importance in the food chain and its potential 
for escalating cost. Justify the menu selected in terms 
of the personal, social and economic criteria used. 

As a class, review criteria involved in the selection 
and purchase of clothing. Given three different in- 
come levels, ask students to justify the selection of a 
clothing wardrobe for each situation. 

Establish a list of major durable goods needed by a 
beginning family and prioritize the three most essen- 
tial items. After analyzing brand name models and 
features, have students utilize comparative shopping 
techniques at three retail outlets and choose the most 
appropriate product and store. Justify choices by re- 
peating the process for the other two. 



Selecstion of transportation 
Influences on dectsi on-making 

Individual or family charac- 
teristics/needs 

Lifestyle preferences 

Social considerations and fads 

Work and hobby requirements 

Intended type of use 

Resources available 
Purchasing considerations 

Safety considerations 

Type of vehicle 

Purchase price 

Financing costs 

Model and accessories 

Condition of vehicle 

Potential maintenance and repair 
costs 

Operating costs/fuel consumption 
Title transfer considerations 
Insurance requirements, costs. 

availability (2.6) 
Seller warranty, if any 
Availability of service and parts 
Potential for resale 

Selection of housing 
Influence on decision-making 
Individual or family charac- 
teristics/needs 
Lifestyle preferences 
Potential mobility 
Transportation considerations/ 
location 



Availability of housing 
Resources available 
Demands of rental/purchr\se 
agreements 
Purchasing considerations 
Type and style of house 
Size and arrangement of space 
Location 
Purchase price 

Interior and exterior condition 
Structural soundness 
Equipment/furniture needs 
Environmental considerations 
Maintenance considerations 
Legal aspects (see below) 
Legal aspects of housing 
Leases 

Rights and responsibilities of 
tenants 

Rights and responsibilities of 
landlords 
Contracts (2.7) 
Deeds 
Title search 
Liens 

Warranties on new homes 
Financial aspects of housing 

Sources of home mortgage loans 

Commercial banks 

Savings and loan associations 

Life insurance companies 

Mortgage companies 

Private contracts 



Government programs 
Consumer finance companies 
Types of home mortgage loans 
Conventional loans 
Veteran's loans (federal and state) 
Federal Housing Administration loans 

Total costs of home ownership 
Closing costs 
Monthly costs 

Texas 

Insurance (2.6) 

Principal 

Interest 

Maintenance 

Utilities 

Factors affecting costs of housing 
Consumer requirements 
Land costs 
Costs of materials 
Costs of labor 

Costs of interest and financing 
Government regulations and permits 

Selection of food items 
Influences on decision-making 

Individual or family preferences and 
r>eeds 

Cost, time and energy considerations 
Social, cultural and religious consid- 
erations 
Emotional state 
Availability of food 
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Health and special dietary consid- 
erations 
Environmental considerations 
Purchasing considerations 

Form (dehydrated, fresh, frozen, etc) 

Intended use 

Packaging 

Labeling 

Nutritive value 

Cost comparisons 

Price and quality 

Cost per sen/ing 

Unit price 
Convenience versus homemade 
Eating out versus eating at home 
Type of store and services 
Promotional techniques 

Selection of clothing items 
Influences on decision-making 

Individual or family characteristics 
and needs 

Lifestyle preferences 

Social considerations and fads 

Physical and emotional consid- 
erations 

Availability of resources 
Purchasing considerations 

Type 

Size 



Styling and fashion 
Intended use 
Labeling 
Safety 

Purchase price 

Construction 

Care and upkeep 

Type of store and services 

Selection of durable goods 
Influences on decision-making 

Individual or family characteristics 
and needs 

Lifestyle preferences 

Social considerations and fads 

Physical considerations 

Availability of resources 

Intended use 
Purchasing considerations 

Brand 

Model and features 
Size 

Energy efficiency 
Warranties 
Purchase price 
Safety 

Construction 
Care and upkeep 

Type of store, service and repair policy 
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rights Und 
responsibilities 
in the marketplace 

5.1 The US Economic System 
5.2 Rights and Responflibilities of Buyers and Sellers 
5.3 Fraudulent and Deceptive Practices 
5.4 Sources of Consumer Assistance 
5.5 Consumer Legislation 
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rights and responsibilities 
in the marketplace 



5.1 The U S Economic System 



FIRST LEVEL 

STUDENTS WILL KNOW WHAT PART CONSUM- 
ERS AND OTHER GROUPS PLAY IN THE US 
ECONOMIC SYSTEM. 

• Describe the major types of economic systems 
and their purposes. 

• List the characteristics of the economic system 
in the United States. 

• Identify how consumers and other major groups 
interact in the US economic system. 

* STUDENTS WILL COMPREHEND HOW THE U S 
ECONOMIC SYSTEM AFFECTS THE MARKET- 
PLACE. 

• Summarize how basic questions are addressed 
through the U S economy. 

• Explain various types of market structures. 

• Give examples of problems with the economy. 

• Explain how consumers influence the markat- 
place. 

Show a film or discuss v£.rious economic systems. List 
the various types of systems on the board and identify 
how each addresses basic economic questions. Have 
students in g^roups draw a '"slide rule" chart and place 
each system in sequence to depict how much control 
each exerts on private property ownership, citizen 
participation in decision-making, and the rights of 
the individual as opposed to the social order. Discuss 
diagrams as a class. 

View a film or read about the economic system in the 
United States; discuss the characteristics of different 
types of markets in the U S economy and how the U S 



economy as a whole addresses basic questions. 

Have the class explore and discuss such concepts as 
private property, the profit motive, competition, 
prices and role of government, and how these factors 
affect the individual, business, labor interests, gov- 
ernment, etc. 

List major groups participating in the U S economic 
system and identify the pi-imary fimctions of each. 
Then, using a transparency illustrate the circular 
flow of goods and services in a "mixed" economy and 
describe the influence of each group on economic 
activity, emphasizing the role of the consumer. 

List problems whic!> i3xist in the US economy. Ask 
each student to write a paragraph explaining two of 
these problems. 

SECOND LEVEL 

STUDENTS WILL BE ABLE TO APPLY ECONOM- 
IC PRINCIPLES TO MARKETPLACE DECISIONS. 

• Predict how our economy would address basic 
economic issues in specific situations. 

• Show how consumers are affected by various 
economic conditions. 

• Predict how various types of economic systems 
meet consumers' needs and desires. 

STUDENTS WILL BE ABLE TO ANALYZE THE 
EFFECTS OF VARIOUS ECONOMIES ON CON- 
SUMERS AND OTHER GROUPS. 

• Illustrate how answers to basic economic issues 
affect the consumer. 

• Point out hew economic conditions at the inter- 
national level influence the supply of food and 
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energy resources in various societies. 

Utilizing typical problem situations in the U S econo- 
my, such as unemployment, resource depletion » infla- 
tion, discuss how different responses to basic ea>nom- 
ic issues might affect economic conditions. Then dis- 
cuss: how consumers are affected by various situa- 
tions, such as inflation, recession, depression, stagfla* 
tion; how consumers can protect themselves against 
specific economic developments; what roles consum- 
ers, business, labor and government should play to- 
ward providing economic stability; how consumers' 
needs and desires are met through the U S economy, 
and through other types of economic systems as well. 

After reading current newspaper articles and busi- 
ness journals, ask students to discuss the United 
States* reliance on local, national and international 
conditions, especially in light of issues of current 
interest, such as energy, transportation, world food 
supply, urban renewal, etc. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO FORMULATE 
CONCEPTS ON HOW THE U S ECONOMIC SYS- 
TEM AFFECTS VARIOUS GROUPS. 

• Explain how problems in the economy could 
affect the consumer. 

• Reorganize use of personal resources to reflect 
economic conditions. 

STUDENTS WILL BE ABLE TO JUDGE HOW THE 
US ECONOMIC SYSTEM INFLUENCES MAR- 
KETPLACE FUNCTIONS WORLDWIDE. 



• Summarize the effect of a specific action within 
the economy on various segments of the econo- 
my. 

• Explain the influence of taxes, savings, invest- 
ments, and spending on the circular flow of 
goods and services. 

In addressing basic economic issues, choices need to 
be made. Following research, have students propose 
answers to the following questions: 

How can national growth be balanced with en- 
vironmental concerns? 

How can the consumer judge the long-range 
economic and social costs and benefits of govern- 
ment programs? 

How can the economy and employment be 
stimulated while, at the same time, the inflation 
rate be lowered or held to a minimum? 

How can competition be maintained as an inte- 
gral part of the U S economic system and the 
needs of the less fortunate still be met? 

As a follow-up, ask students how reorganization of 
personal resources could have an affect in solving 
these issues or reflect conditions brought about by 
such issues. 

As a class, review the circular flow of goods and 
services studied earlier and, following further re- 
search, ask students to choose whether taxation, sav- 
ings, investments or spending has the greatest im- 
pact on the flow of goods and services. Ask students to 
support their choices by describing both the positive 
and the negative impact in each situation. 



PurpoH«fN and iypen of economic 

Purposes — answers basic questions 
What is to be produced? 
How should this be produced? 
How Is society to divide or ration tho 

total output? 
How will scarce resources be used? 
How flexible and adaptable Is the 

economy to change? 

Who Is permitted to own which Items 
of wealth? 

What incentives are presented 

to Induce production? 

What determines Individual bene- 
fits realized from producing? 
Who controls distribution? 
Types of economy 

Command. Traditional, Mixed, Market 

ChurnvU^riMen of U H Kronomy 
Type— considered a mixed economy: 

affected by government regulation 
Markets 

Types — product market /goods and 
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services); factor market <land. 
labor and capital) 
Structure 

Pure competlton 

Large number buyers/sellers 
Homogeneous product 
Pure monopoly 

One firm produces product 
No close product substitutes 
Monopolistic competition 
Large number of sellers 
Differentiated product 
Oligopoly 

Few sellers: Interdependent 
Homogeneous or differ- 
entiated product 
Expected outcomes 

Efficient allocation of resources 
Ooods/servlces for least cost 
Buyers determine goods/services 
Problems In the economy 
Lack of Information 
Resource Immobility 
Lack of perfect competition 
Controversy of Increasing role of 
governmer>t Intervention 



Lack of economic stability due to 
unemployment, Inflation, 
recession, and stagflation 

Externalities 

MiiJ(»r economic funetlofiH of solcietod 
KroupH 

Consumers (Individuals and families) 
Provide labor 

Consume goods and services 
Help direct the economy through 
choices In the marketplace 
Business 

Provide opportunities for employment 
Generate profits 
Qovernment 

Collect taxes (2 6) 
Modify the distribution of income 
Strive to maintain full employment 
Encourage price stability 
Support economic growth/ 

development 
Negotiate with foreign producers 
Labor unions (14) 

Represent interests of workers 
Salary, benefits, working 
conditions, job security 



S.2 Rights and Responsibilities of Buyers and Sellers 



FIRST LEVEL 

STUDENTS WILL KNOW THE RIGHTS AND RE- 
SPONSIBILITIES OF BOTH BUYERS AND SELL- 
ERS IN THE MARKETPLACE. 

• List the consumer's rights and responsibilities 
in the marketplace. 

• List the seller's rights and responsibilities in the 
marketplace, 

STUDENTS WILL COMPREHEND HOW RIGHTS 
AND RESPONSIBILITIES INTERACT IN MAR- 
KETPLACE DECISIONS. 

• Give examples of consumer rights and related 
responsibilities* 

• Explain seller rights and related respon- 
sibilities. 

Using a transparency, list the rights of the "consumer 
citizen" as defined by Presidential Order. Discuss 
why, historically and politically, these rights were 
identified. Have each student select one right, such as 
the right to be heard, and write a short summary of 
responsibilities related to the consumer. Next, list 
and discuss the rights of the sellers; ask each student 
to select one of these rights and write a brief descrip- 
tion of related responsibilities. 

SECOND LEVEL 

STUDENTS WILL BE ABLE TO APPLY KNOWL- 
EDGE OF THE MARKETPLACE TO VARIOUS 
SITUATIONS. 

• Predict the effects of responsible behavior on 
the part of the consumer. 

• Predict the effects of responsible behavior on 
the part of the seller. 

•^STUDENTS WILL BE ABLE TO EVALUATE CON 
SUMER AND SELLER BEHAVIOR IN THE MAR- 
KETPLACE. 

• Outline the consumer's rights and respon* 
sibilities in specific business transactions. 

• Outline the seller's rights and responsibilities in 



specific business transactions. 

As a class, prepare a checklist of the rights and 
responsibilities of the consumer. Using various hy- 
pothetical case studies, determine which consumer 
rights may have been denied and what action the 
consumer should take in order to obtain satisfaction 
in a responsible manner. Next, prepare a checklist of 
the rights and responsibilities of the seller. Using a 
hypothetical case study iuNolving shoplifting, deter- 
mine which seller rights may have been denied (for 
example, the seller's right to make a profit) and what 
action the seller should take in order to obtain satis- 
faction in a responsible manner. As a follow-up, ask 
groups of students to devise several skits depicting 
problem marketplace transactions. Have class mem- 
bers discuss the problems and determine whether the 
consumers, sellers, or both failed to accept responsi- 
bility in the situation. Outline specific actions which 
might have resolved each problem, and ask students 
to revise skits to depict the results of such actions. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO FORMULATE 
PLANS TO ASSURE CONSUMER AND SELLER 
INTERACTION IN MARKETPLACE TRANSAC- 
TIONS. 

• Compose a specific plan of action to resolve a 
problem with a transaction in the marketplace. 

• Write a paper describing the effects of shoplift- 
ing on the consumer and on the seller. 

STUDENTS WILL BE ABLE TO JUDGE WHEN 
CONSUMERS AND SELLERS RECEIVE FAIR 
TREATMENT IN THE MARKETPLACE. 

• Justify an action on the part of the consumer in 
the marketplace in terms of the rights and re- 
sponsibilities of the consumer. 

• Justify an action on the part of the seller in the 
marketplace in terms of the rights and res|:56n- 
sikiilities of the seller. 

As a class, discuss the impact of shoplifting and 
brp'xkage on the cost of goods and services; ask stu- 
dent to do follow-up research on the cost of lost goods, 
protective services and equipment, and enforcement 
procedures. Have students interview several mer- 
chants in the community to determine whether re- 
cent literature reflects the costs incurred due to shop- 
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lifting locally. As a follow-up, have students develop 
a plan to inform other students about the situption, 
including assemblies, posters and articles in the 
school newspaper. 

Outline the rights and responsibilities of consumers 
and sellers as a basis for determining appropriate 



action in specific situations. Using a variety of hy- 
pothetical case studies involving buyer and seller 
conflicts, simulate each situation and have other stu- 
dents observe and justify the actions of either the 
buyer or the seller through a review of established 
criteria. 



Responflib ill ties of coiisum rs 
Related to the right to choose 

Develop sound buying habits (4.3) 
Encourage fair treatment by dealing 
honestly and fairly with alt business 
establishments 
Refuse products which waste resour- 
ces^ damage the environment or 
are unsafe 
Related to the right to be informed 
Become familiar with sources of 
information on goods and services 
(4.3) 

Understand warranties and perfor- 
mance claims (4.3) 

Read and assimilate use and care 
Instructions before buying 

Analyze advertisements and recent 
product developments (4.2) 

Support enforcement of consumer 
protection laws 
Related to the right to safety 



Examine product safety ratings and 
care instructions 

Use products for intended use and 
according to directions 

Inform federal, state and local con- 
sumer agerv ies of potentially dan- 
gerous or unsafe products (5.3) 
Relateo to the right to be heard 

Understand the consumer's role in the 
Uf economy (5.1) 

Report desires, likes and dislikes, and 
suggest product improvements to 
dealers and manufacturers 

Inform seller or manufacturer of 
unsatisfactory merchandise or 
servtce 

Inform governmental, professional or 
trade associations of unsatisfactory 
goods and services (5.4) 

Report fraudulent, deceptive and 
anticompetitive trade practices 



Responsibilities of sellers 
Related to the right to profit 
Make the most efficient use of 

resources 
Consider environmental impact of 

resource use 
Provide goods and services which 
meet consumer demand 
Related to the right to be informed 
Interpret changing consumer needs 

and desires 
Inform consumers of safety consid- 
erations 

Related to the right to fair treatment from 
consumers 

Provide adequate service 
Resolve reasonable consumer com- 
plaints with speed and effi- 
ciency 

Comply with all state and federal 
regulations (3.4. 5.5) 
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5«3 Fraudulent and Deceptive Practices 



FIRST LEVEL 

STUDENTS WILL KNOW FRAUDULENT AND 
DECEPTIVE PRACTICES. 

• List significant types of fraudulent and decep- 
tive practices. 

• Identify trade practices which could involve 
fraudulent and deceptive practices. 

STUDENTS WILL COMPREHEND HOW CON- 
SUMERS CAN AVOID FRAUDULENT AND DE- 
CEPTIVE PRACTICES. 

• Explain various types of fraudulent practices. 

• Explain methods consumers can use to protect 
themselves in the marketplace. 

• Paraphrase warning signals which may identify 
fraudulent practices. 

Review those provisions of the Oregon Consumer 
Protection Act which specify unlawful trade prac- 
tices. 

Have students check the newspapers for reports of 
consumer fraud or deceptive practices and clip 
articles to bring to class. Organize the clippings 
under headings as a bulletin board display; headings 
might include: short weight, repair swindles^ charity 
gyps, health quackery, home improvement swindles, 
mail frauds, get-rich-quick schemes, work at home 
schemes* chain letters. 

Discuss potential fraudulent sales and how a consum- 
er might prove that advertised sale items have not 
been reduced in price. Next, simulate a situation 
wherein a merchant uses a "bait and switch" tech- 
nique. Discuss why this technique would be consid- 
ered "bait and switch" as opposed to "trading up,*' and 
determine how a consumer can determine the differ- 
ence between the two. 

Discuss ways to identify fraudulent and deceptive 
schemes. As a classr prepare guidelines for consumer 
self-protection. Then use student committees to re- 
search fraudulent and deceptive practices most pre- 
valent in the community. 

SECOND LEVEL 

^STUDENTS WILL BE ABLE TO APPLY KNOWL- 

O 
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EDGE OF FRAUDULENT AND DECEPTIVE 
PRACTICES TO CONSUMER TRANSACTIONS. 

• Show how a fraudulent practice differs from a 
similar approach that is a legitimate marketing 
technique. 

^ Predict the economic impact of illegal practices 
on both consumers and sellers. 

STUDENTS WILL BE ABLE TO ANALYZE THE 
EFFECT OF FRAUDULENT AND DECEPTIVE 
PRACTICES ON CONSUMERS. 

• Distinguish between legal and illegal practices 
in specific situations. 

• Select appropriate procedures for reporting 
illegal practices in various situations. 

Illustrate the concept of the "pyramid" sales tech- 
nique by the multiplying effect that such a technique 
creates. (For example, by computing one person con- 
tacting six friends, and each of those friends each 
finding another six, and carrying the computation 
through nine steps, over ten million people are in- 
volved.) Discuss the amount of time required to "satu- 
rate" a market in a given situation. Estimate how 
many people might make money from such a scheme, 
and how many might lose money 

Discuss direct sales techniques which seem to be but 
are not legitimate marketing techniques. Read about 
or simulate specific cases of individuals who have 
been defrauded and decide what legal recourse the 
consumer might have in each case, including whether 
such recourse includes a method for the consumer to 
recoup the loss. As a class, discuss the difference 
bet\>een individual legal recourse and problems 
which might involve a class action. Determine what 
types of problems might qualify for class action suits 
and develop a checklist for evaluating situations as 
qualifying for class action proceedings. 

Visit a small claims court or review available mate- 
rials to determine the type of action most commonly 
taken and what effect increosing the maximum 
award to $700 has had on handling consumer prob- 
lems. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO FORMULATE 
WAYS THAT CONSUMERS CAN PROTECT 




THEMSELVES FROM FRAUDULEhPT AND DE- 
CEPTIVE PRACTICES. 

^ Create a hypothetical situation involving a 
fraudulent or deceptive practice and devise a 
means for resolving it. 

• Reorganize personal buying habits so as to avoid 
problems in the marketplace. 

STUDENTS WILL BE ABLE TO JUDGE MARKET- 
PLACE PRACTICES IN TERMS OF FRAUDULENT 
AND DECEPTIVE PRACTICES. 

• Appraise the potential impact of fraudulent and 
deceptive practices. 

• Justify a specific marketplace practice in terms 
of rights for both the consumer and the seller. 

Have students review personal buying practices, 
including the use and care of products, and determine 
what changes might help them to avoid problems in 
the marketplace and gain more satisfaction from 
purchases and expenditures. Based on identified 
problems or areas of weakness, ask each student to 



develop and implement a plan of action to avoid or 
remedy any inadequacies and justify the plan 
through documentation of improvements. 

Have students research th* cO* : ul pyramid sales in a 
specific situation in terms of ihx* dollar impact on 
consumers as a whole. L^v^.jucs the prevalence of 
pyramid sales schemes with local, county or state 
enforcement personnel and estimate the overall im- 
pact on legitimate sales, and the economy in general. 
Based on the findings, support or refute the need for 
legislation to prevent the growth of pyramid sales 
schemes and other illegal marketing practices. 

Utilizing hypothetical case studies involving indebt- 
edness between two parties, have students explore 
the outcome of resolving the problem in a variety of 
ways. Research should include investigation of such 
recourse as small claims court, collection agencies 
and private legal action. Ask students to justify the 
selection of one approach over another and document 
the rationale behind the selection, including the 
economic and emotional ramifications of the differ- 
ent choices. 



Significant types 
Bait and switch 

An Insincere offer by a merchant who 
"baits" the customer into the store 
with an offer of a bargain, then 
"switches" the customer's interest 
to a product with higher profit 
Should not be confused with honest 
technique of "trading up" (showing 
features of an entire line) 
Referral sales 

Seller promises a money rebate or 
discount if buyer provides names of 
potential buyers or other assistance; 
such promises Illegal If 

Payment Is not made as promised 
Payment depends upon a sale, 
presentation* or other event 
subsequent to the time of the 
buyer's purchase 
Fal<e sales 

Products advertised as sale items 
when prices not reduced 
Lo-balling 

Common practice in sales and repair 
businesses offering unusually 
lowprlced goods or services 
Item to be repaired is dismantled for 
one type of repair but additional 
repair needs are "discovered"; 
consumer offered special rate for 
additional repair service, and If 
refused, additional charges are 
made for reassembly 
A lien may be put on merchandise to 
assure payment for services 
Pyramid sales and chain letters 
(multilevel sales) 

Promotion promises big money* fast, 
and often with little effort 



Promoters use a sophisticated version 
of the old chain letter device 
emphasizing profits from sale of 
distribution rights, rather than a 
product 

Marl<et saturation occurs quickly 
Chance of malting money or even 
recouping investment is minimal (a 
few people at the top may mai<e 
large amounts of money) 
Pigeon drop 

Schemes to Induce person (sucker) to 
advance money in hope of 
sharing in a large pool of money 
Fra.jdulent inspectors/representative 
Odometer turn back 
False advertising 
Health and nutrition quackery 
Home Improvement swindles 
Know when and where to seek further 
recourse 

File a claim with the appropriate 

governmental agency (5.4) 
Seek legal recourse when advisable 
Use the small claims court 
File individual suit 

For violations of Oregon Consumer 
Protection Act. buyer may be 
awarded 

Attorney fees and costs 
Minimum damages of $20J 
Punitive damages 
File a class action 

May be available when a number of 
consumers have been injurtd or 
deceived 

Methods of protecting consumer 
Identify deceptive or fraudulent practices; 
warning signals include claims which 
imply that 



Something can be obtained for free 
The consumer's home has been 

selected especially 
High earnings can be realized with no 

experience 
An advertising survey is being 
made— a selling technique is being 
used in lieu of normal advertising 
A consumer must decide immediately 
or loose opportunity offered 
Use safeguards when buying 
Shop at several stores 
Avoid impulse purchasing when pres- 
sure techniques involved 
Read and understand all contracts 

before signing (2.7) 
Check total cost of item, including 

delivery charges/finance fees 
Ask for references from sales per- 
sonnel if not representing an estab- 
lished business 
Patronize businesses having a repu- 
tation for fair dealings 
Check the validity of certifications and 
endorsemer^ts 
Understand warranties before buying 
Use correct procedures In resolving 
complaints 

Know how/to whom to complain (5.4) 
Be sure complaint Is heard by the 
person or company selling the 
product first 
Be specific as to the nature of a 

corripiaint 
Provide evidence of product 
default 

Use a f'rm approach In registering 

a complaint 
Indicate type of adjustment 

requested 



5A Sources of Consumer Assistance 



FIRST LEVEL 

STUDENTS WILL KNOW VARIOUS AGENCIES 
WHICH PROVIDE ASSISTANCE TO THE CON- 
SUMER. 

• Match federal or state agencies with activities 
or legislation for which they are responsible. 

• List services provided by several government 
agencies. 

• List services provided by several nongovern- 
mental agencies. 

STUDENTS WILL COMPREHEND THE FUNC- 
TIONS AND SERVICES OF VARIOUS AGENCIES 
PROVIDING ASSISTANCE TO CONSUMERS. 

• Summarize consumer services provided by sev- 
eral government agencies. 

• Summarize consumer services provided by sev- 
eral nongovernmental agencies. 

As a class, review literature and fact sheets from 
various federal and state agencies to determine the 
types of assistance they provide to help the consumer 
avoid or resolve problems. Divide the class into 
groups and ask each group to research a major feder- 
al or state agency, especially in terms (i recent agen- 
cy activities and services provided to the consumer. 
Next, as a class, list as many nongovernmental con- 
sumer agencies as students can identify; under each 
list the types of services, materials or activities which 
the agency provides to consumers. As a follow-up, 
invite representatives from a state or local consumer 
group to class to discuss the purposes and current 
projects of their organization. 

SECOND LEVEL 

♦STUDENTS WILL BE ABLE TO SOLVE CONSUM- 
ER PROBLEMS THROUGH USE OF VARIOUS 
SOURCES OF ASSISTANCE. 

• Prepare a list of common consumer complaints 
and agencies which might help resolve such 
complaints. 

• Show how the methods used egister com- 
plaints affect the resolution tjmplaints. 

• Show how to report complaints in specific situa- 
tions. 

O 
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STUDENTS WILi. BE ABLE TO ANALYZE THE 
ROLE OF VARIOUS AGENCIES IN ASSISTING 
THE CONSUMER. 

• Identify how various government agencies as- 
sist consumers in specific situations. 

• Identify how various nongovernmental agencies 
assist consumers in specific situations. 

Review hypothetical case studies involving consumer 
complaints or problems in the marketplace, and ask 
students to select the most appropriate federal or 
state agency or nongovernmental agency to assist the 
consumer in each situation. Follow with a discussion 
on the importance of consumer reliability and accura- 
cy when registering complaints and the effect on use 
of tax revenues if complaints are not reported ade- 
quately or are misleading. 

List the types of complaints which should be referred 
to the Consumer Protection Division. Using case 
studies, ask students to practice writing letters of 
complaint including all pertinent information needed 
for investigation. Then investigate how to report 
complaints to the Consumer Services Division. Re- 
view hypothetical case studies to determine whether 
or not they involve legitimate complaints which 
should be reported. As a follow-up, conduct a class 
debate on the question of how much consumer protec- 
tion should be provided by the government and what 
responsibilities should be left up to the consumer. 

Invite a panel representing both government and 
nongovernmental agencies to class to describe the 
types of assistance provided by each. 

THIRD LEVEL 

STUDENTS WILL BE ABLE TO FORMULATE 
WAYS TO SEEK APPROPRIATE ASSISTANCE 
FOR CONSUMER PROBLEMS. 

• Write a letter to a specific government agency 
dr>{^umenting a problem with a specific product 
or service. 

• Design a form for registering a complaint with 
either a government or nongovernmental 
agency. 

STUDENTS WILL BE ABLE TO JUDGE THE ADE- 
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QUACY OF CONSUMER ASSISTANCE PRO- 
VIDED BY VARIOUS AGENCIES. 

• Appraise the services and functions of various 
agencies. 

• Contrast the cost of consumer assistance pro- 
vided by various agencies to the potential bene- 
fits provided consumers. 

Review various types of complaint forms, including 
the BBB form, mail order forms and samples from 
several government agencies. Ask students to ana- 
lyze forms to determine the types of information 



common to each; establish criteria for developing 
simple but adequate complaint forms. Next, utilizing 
the criteria established for complaint forms, ask stu- 
dents to determine how best to document the same 
information in letter form. 

Have students research the historical development of 
various agencies, organizations and commissions, 
including functions, services provided and the costs, 
and ask students to use this information to document 
an opinion as to the cost-effectiveness and need for 
the organization or commission; defend continuation, 
reduction or elimination of the agency, organization 
or commission. 



Selected government agencies 
Federal 

Office for Consumer Affairs 

Refers compiaints to appropriate 

agencies or businesses 
Lobbies for needed legislation 
Food and Drug Administration 

Enforces laws to protect con- 
sumer In production of foods, 
cosmetics/medical sen/ices 
Handles consumer complaints 
about impurities in foods/drugs 

Federal Trade Commission 

Seeks to prevent false and mis- 
leading advertising 
Seeks to prevent deceptive 

packaging/labeling of products 
Seeks to prevent price-fixing and 
other antl-competltive business 
practices 
Department of Agriculture 

Consumer and Marketing Service 
inspects meat, poultry, and their 
products to insure whole- 
someness and truthful 
labeling 
Develops official grade 
standards and provides 
grading sen/Ices 
Provides for food assistance 
programs to needy 
Federal Extension Service 

Materials/workshops on con- 
sumer education 
Postal Inspection Service 

Investigates misuses of the malls 

and warns against mail frauds 
Protects consumers from illegal 
materials sent through the mail 
Consumer Product Safety Commis- 
sion 

Seeks to substanfl^ly reduce 
injuries assr - i.ted with 
consumer produ' ;8 used in and 
around the home, recreational 
and Institutional environ nents 
Handles consumer complaints 
about product ' fUi^rda 
State and local 

Consumer Protection Division, 
Attorney Qeneral's Office, Department 
of Justice 

Established by 1971 Legitilature 
Investigates consumer complaints 



involving violations of Oregon's 
Unlawful Trade Practices Act 

Initiates appropriate legal action 
on behalf of the State of Oregon 
and the individual concerned 

Has statewide jurisdiction in 
matters involving deceptive trade 
practices 

Consumer Services Division, Depart- 
ment of Commerce 

Established by 1971 Legislature 
Coordinates consumer protection 

services 
Furthers consumer education 
Conducts studies and research 
Handles complaints 
Keeps Governor and Legislature 

informed of consumer matters 
Department of Agriculture 

Seeks to assure honest and 

informative labeling, packaging 

and advertising of foods 
Inspects and analyzes foods to 

assure safety, purity, and 

wholesomeness 
Promotes accurate measurement 

of all goods sold to the consumer 

by weight, measure or volume 
Controls application of agrlc ultural 

chemicals and pesticide residue 

in food 

County District Attorney or Consumer 
Protection Division, if available 

Oregon State University and county 
extension offices 

Selected nongovernmental agencies 
National 

American Couricll on Consumer In- 
terests 

Publi&hos r.ewsletter about con- 
sumer information, legislation, 
and governmental action 
against fraudulent practices 
and research 

Promotes research on consumer 
products, hehavior and 
eduootlon 
BifitOi Bu^inoso Bureau 

R^glstert consumer complaints, 
but has no legal .lUthorlty 

Assists In self regulation of 
business 

ProvUi^ consumer Information 
m^(orlals 



Major Appliance Consumer Action 
Panel (MACAP) 

Consists of representatives of the 
home appliance industry, 
including the Association of 
Home Appliance Manufacturers, 
the Gas Appliance Manu- 
facturers Association, and the 
American Retail Federation 
Provides assistance to resolve and 
minimize consumer prottems 
with homo apoHances 
Consumers Union of US. Inc 
Tests quality of products 
Gives consumers advice and 
counsel of tested products in a 
publication. Consumer Reports, 
and other brochures 
Consumers Fr.'.> ration of America 
Promoter ^fif . i:rotectlnn 

through \*rjV-:'*'f^> .n, 
Serves a; ^ <iai^.)n with state 
affitlatofi in pro^v Hng consumer 
pjrii'.' patio*.' anr; xtion 
Joint C i*\ for Fcor vTilc Education 
Pronn.vas f^ccino,;> c aspects of 
education t«ri.'..qh materials 
devriopmeni ra earch, and 
ta :r\U^Q tr^inirv,* , ograms 
Direct t^''\\* Ml^Ck^»ti' ^ Association, 
Inc 

Handlf'.s Jer complaints 

Trade u ' ation for major mail 

ordei .mpanles 
Assists In removing consumer's 

name fioni thai, member's 

mailing Wzi upon request 
S-ate and local 

Or'egon Conii<imer League 

Promotes consumer legislation, 

research, and education 
Publishes OCL Newsfetter 

membership 
Refers consumer complaints arj 

Inquiries 

Provides siseakers to organizations 
and schools 
Oregon Student Public Interest 
Research Group (OSPIRQ) 
Promotes resea rch 'Involve- 
ment of students l^t topics 
of consumer Interest 
Other 

State Bar Association 
Legal aid societies 
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5.5 Consumer Legislation 



FIRST LEVEL 

STUDENT WILL KNOW HOW CONSUMER 
LEGISLATION PROTECTS THE CONSUMER. 

• Match provisions of federal laws with the types 
of protection provided. 

• Match provisions of state laws with the types of 
protection provided. 

STUDENTS WILL COMPREHEND THE IMPACT 
OF CONSUMER LEGISLAllON. 

• Explain the major provisions of Oregon's Con- 
sumer Protection Act. 

• Summarize the major provisions of several fed- 
eral laws enacted to protect consumers. 

Discuss with students significant federal and state 
consumer legislation. Assign student groups to re- 
search particular consumer topics, such as credit pro- 
tection, and (cod safety; have students develop a 
chronological list of federal and state legislation 
under each topic area. Then, view a filmstrip about 
federal and state consumer legislation; identify the 
agencies (6.4) responsible for enforcing specific laws 
or regulations in the filmstrip. As a follow-up, invite 
a guest speaker from one of these agencies to class to 
discuss thx* development of legislation through a par- 
ticular agency, the protection provided to the consum- 
er, and the rationale foi passing such legislation. 

Review the provinions of the Oregon Consumer Pro- 
tection Act and determine the types of protection 
provided. Discuss whether this act primarily protects 
individual consumers or consumers collectively. 

Ask a government or induBtj.y representative- to class 
to discuss the distinctions among an act, statute and 
regulation, and explain how each is passed av enact- 
ed. Next, invite a spokesperson from a consumer 
organization or special interest group to cli^ss to dis- 
cuss how they promote the enactment of consumer 
legislation. If appropriate, have them describe pro- 
jected new legislation whicli they mtend to promote. 

SECOND LEVEL 

♦STUDENTS WILL BE ABLE TO APPLY KNOWL- 
EDGE OF CONSUMER LEG1SLATIOT4 TO VARI- 
OUS SITUATI )NS. 



• Predict the impact of specific legislation. 

• Show how consumers can a; oj)t responsibility 
with regard to legislation a^c unfair business 
practices. 

STUDENTS WILL BE ABLE TO ANALYZE 
MARKETPLACE PRACTICES U-J TERMS OF CUR- 
RENT CONSUMER LEGISLA j tON. 

• Relate the need for specii '^ legislation to mar- 
ketplace practices. 

• Relate how consumers arc protected by legii: -:;* 
tion in specific situp.t;on& 

Ask each student to select and review a specn ic piece 
of federal or state consvimer leg^islation :;nd deter- 
mine what effects such legislation has on Ibn 4;onsum- 
er, producers, business an^* (foviMJinem interests. 
Divide the class intxj groups and lifiv • each group 
outline the consumer's role in protc t'ag ',*elf inter- 
ests. Etetermine what type of legislation may always 
be essential due to the consunier't* inability to have 
access to adequate information. Ntxt, have students 
investigate how consumer n are protected against the 
sale of goods and serviceid whirh mi;i^ht endanger life 
or health. Have studi;ncu d« cuss which safety mea- 
sures seem adequat;;. whi^i iurther legislation seems 
necessary and how additional legislation would 
be accomplished. The /a divide the class into groups to 
investigate and report un specific legislation, includ- 
ing measures for enforcement. 

List various li-^cnsing requirements according to 
types of servit^iu iind discuss how these protect the 
consumer. Ask class to identify current state 
licensing regulations. Have individual students in- 
vestigate licensing requirements pertaining to an 
occupation of their choice and report how such re- 
quirements protect th consumer as well as business 
and induslr> interests. 

THIRD LEVFL 

STUDENTS WILL BE ABLE TO PROPOSE WAYS 
CONSUMER LEGISLATION AFFECTS BOTH 
CONSUMERS AND SELLERS. 

• Summarize the economic impact of consumer 
legislation on both consumers and ^'oilers. 

• Explain the possible effects of a sp<*ctftc law on 
the oitihuTner. 
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STUDENTS WILL BE ABLE TO JUDGE THE 
ADEQUACY OF SPECIFIC CONSUMER LEGISLA- 
TION. 

# Appraise the effectiveness of a specific federal 
or state law in protecting the consumer. 

• Support the decision to increase or decrease con- 
sumer legislation in specific situations. 

Invite a panel representing industry and government 
to class to discuss the costs of enacting and enforcing 
specific legislation from their point of view. Follow 
with a discussion on whether consumers should be 
protected by legislation when it is costly. 

Based on previous study, ask students to research the 



background and development of a significant federal 
or state law. Use research journals and briefs of legal 
decisions to determine the effects on consumers. 
Next, as a class compile research data and have 
students debate whether part or all of the legislation 
should be expanded or eliminated; justify positions 
based ou cost-effectiveness and potential for provid- 
ing consumer protection that cannot be achieved 
thn^u.rh ut/;*jr channels. 

D»8V'}.'iy P'. vspaper clippings regarding both project- 
ed j;ev; legislation and newly enacted legislation. 
Have students discuss the types of legislation which 
might be considered at a later date and the possible 
reactions of various special interest groups to such 
legislation. 



Significant federal conaiuner 
legislation 

1872— Mall Fraud Act of 1872 

Makes it a federal crime to defraud 
through use of the mail 
1914 — Federal Trade Commission Act 
Sets up thn Federal Trade Commis- 
sion, which among other respon- 
sibilities Is concerned with 
"unfair methods of competition" 
such as deceptive advertising 

1938 — Federal Food. Drug, and Cosmetic 
Act of 1938 

Strengthens the Food and Drug Act of 
1906 by extending coverage 
to cosmetics and devices 

Requires predlstributlon clearance of 
safety on new drugs 

Provides for tolerance for unavoidable 
or required poisonous sub- 
stances 

Authorizes standards of Identity, 
quality, and fill for containers of 
foods 

1939— Wool Prr.'iucts Labeling Act 
Provides for proper labeling of the 

i<ind and percentages of each 
type of wool 
1953 — Flammable Fabrics Act 

Prohibits the shipment in Interstate 
commerce of any wearing apparel 
or material which could be Ignited 
easily 

1962— Kefauver-Harris Drug 
Amendments 

Requires drug manufacturers to file all 

new drugs with FDA 
Requires pretesting of drugs for safety 

and efficacy 
Requires labeling of all drugs by 
generic name 
1^5 — Fair Packaging and Labeling Act 
C'Truth-ln-Packaglng") 
Regulates the packaging and labeling 

of consumer goods 
''.ovides that voluntary uniform 
packaging standards be 
established by industry 
1966— National Traffic and Motor Vehicle 
Safety Act 

Authorizes the Department of Trans- 



portation to establish compulsory 
safety standards for new and 
used tires and automobMec 
1966— Child Safety Act 

Strengthens the Hazardous Sub- 
stances Labeling Act of 1960 

Prevents the marketing of potentially 
harmful toys 

Permits the FDA to remove inherently 
dangerous products from the 
market 

1966— Cigarette Labeling Act 

Requires cigarette manufacturers to 
label cigarettes; "Caution; cigarette 
smoking may be hazardous to your 
health/' 

1968 — Consumer Credit Protection Act 
CTruth-ln-Lending") 

Requires full disclosure of annual 
Interest rates and other finance 
charges on consumer loans and 
credit transactions (3.4) 

1969— Child Protection and Toy Safety 
Act of 1969 

Amends Federal Hazardous Sub- 
stances Act to protect children 
from toys and other articles. 
Intended for use by children, which 
are hazfirdous due to the presence 
of electrical, mechanical, or 
thermal hazards 

1970— Fair Credit Reporting Act 
Regulates credit Information reporting 

and use 

1970— Poison Prevention Packaging Act 
Authorizes Identification of potentially 
lethal substances that should be 
sold in child resistant packages and 
setting of standards for the 
packaging 
1972---Care Labeling Act 

Requires that certain artlclec of 
wearing apparel be permanently 
labeled with laundering and dry 
cleaning care instruction 
1972— Consumer Product Safety Act 
Creates new Independent federal 
regulating agency — Consumer 
Product Safety Commission (5.4) 
Assumes authority for Federal 
. Hazardous Substance Act, Poison 



Prevention Packaging Act. 
Flammable Fabrics Act, and the 
Refrigerator Door Safety Act 
l974-.Fair Credit Billing Act 

Establishes procedures for correcting 
billing mistakes in open-end credit 
transactions (3.4) 

1974 — Equal Credit Opportunity Act 
Prohibits discrimination on such basis 

as sex, marital status, age or race 
(3.4) 

1975— Magnuson-Moss Warranty Im- 
provement Act 

Specifies minimum disclosures for 
written warranties 
1977— Fair Debt Collection Practices Act 
Amends Consumer Credit Protection 
Act 

Provides that debt collection practices 
be fair and not violate the 
consumer's rights 

Applies only to personal, family or 
household transactions and to 
Independent third parties collecting 
debts (3.4) 

Significant stote consumer legislation 
1965— Oregon Consumer Protection Act 
Protects consumers from "fast buck" 

sales personnel who phone or call 

at door 

1971 — Consumer Protection Act 

Defines "consumer paper" 

Alters the Holder In Due Course Policy 
to make lending Institutions liable 
on retail Installment contracts up 
to the amount owing on the contract 

Changes the deficiency judgment 
policy In two ways if amount owing 
at time of default Is less than 
$1,250, seller may not obtain a 
deficiency judgment if there is a 
repossession or voluntary 
surrender. If amount owing at time 
of default Is $1 ,250 or more, In order 
to obtain a deficiency Judgment, the 
seller must bring default action 
within 90 days of repossession 

Seller must credit the fair market value 
of the item at the time of repos* 
session 



Gives a buyer the right to cancel home 
solicitation saies up to three days 
after purchase (does not apply to 
cash or check purchases in amount 
of $50 or less) 
Prohibits misrepresentations or 
deception in consumer trans- 
actions by defining specified 
unlawfur trade practices, including 
Representing that goods and 
services have sponsorship* 
approval, characteristics, 
ingredients, uses, benefits or 
qualities that they do not have, 
or that a person has a sponsor- 
ship, approval, status, qualifi- 
cation, affiliation, or connection 
that the person does not 
have *'bait and switch" 
advertising 
Other false advertising concerning 

prices or quantities 
Misrepresentations about the 
availability of credit or the nature 
of the transaction or obliga- 
tion incurred 
Servicing or dismantling ap- 
pliances, machinery, or a 
mechanical device when not 
authorized by the owner 
Failure of telephone or door- 
to-door solicitor to identify 
self or state the purpose of the 
contact within 30 seconds 
Certain aspects of referral sales 
(5.3) 

Promising to deliver goods or 
services within a certain period 
of time with intent not to deliver 
them as promised 
1973 — consumer Protection Act (Amend- 
ments) 

Extends application to real estate 
transactions and to transactions 
involving goods, services, and 
real estate purchased for resale as 
well as personal use 
Defines and prohibits "pyramid clubs" 
Applies to all multilevel sales 
programs which require an invest- 



ment by the buyer and offer the 
buyer an opportunity to sell or 
assist in selling positions in the 
company to other persons who 
then can also sell or assist in 
selling positions 
1973 — Class Actions 

Authorizes class actions in state 
courts when there are com- 
mon questions of law or fact and the 
class is so numerous that joinder 
of all the members is impracticable 
1973— Open Dcting Law 

Amends Oregon Food Laws 
Requires all perishable foods with a 
shelf life of 30 days or less which 
are sold in Oregon to be open dated 
Excludes produce fro-n the listing of 
perishable foods 
1973_Pesidential Landlord-Tenant Act 
Comprehensive regulation of landlord 
and tenant responsibilities and 
rights 

1975 — Generic Drug Substituti^^n Law 

Allows pharmacy to substitute a 
prescrit)ed brand name drug with 
a generic drug unless purchaser 
or physician states otherwise 
1975--Unlt Pricing 

Required of stores selling $1.5 million 
per location per year 

Exempts fresh produce 

Establishes price per measure, such 
as pound 
1979— Smali Claims Court 

Increases Small Claims Court limit 
from $500 to $700 
Other regulations and/or licensing 

Requires licensing (and in some 
instances bonding) of specified 
dealers, agencies, companies 
and repair and service personnel, 
such as: motor vehicle dealers, 
pawnbroi<ers. home builders, small 
loan companies, employment 
agencies, credit unions, collection 
agencies, insurance companies, 
and home improvement agencies 
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YOUR VIEWS ARE IMPORTANT! After you read and examine this publication, please forward your comments to the 
publications staff of the Oregon Department of Education. If you would rather talk by telephone, call us at 378-8274. 
Or, for your convenience, this response form is provided. 

PLEASE RESPOND so that your views can be considered as we plan future publications. Simply cut out the form, fold 
and mail it back to us. We want to hear from you! 



Did you read this publication? 

Completely 

More than half 

Less than half 

Just skimmed 

Does this publication fulfill its purpose as stated in the 
preface or introduction? 

Completely 

Partly 

Not at all 

Did you find this publication useful in your work? 

Often 

Sometimes 

Seldom 

Never 



Did you find the content to be stated clearly and 
accurately? 

Always yes 

In general, yes 

In general, no 

Always no 

Other 

Were the contents presented in a convenient format? 

Very easy to use 

Fairly easy 

Fairly difficult 

Very difficult 

Other 

Did you find this publication to be free of discrimination 
or biased content towards racial, ethnic, cultural, handi- 
capped, and religious groups, or in terms of sex stereotyping? 



Which section is most valuable? . Yes, without reservations 

Yes, with reservations 

What type of work do you do? No 

Other 

Classroom teacher 

Consultant to classroom teachers What is your Impression of the overall appearance of the 

School administrator publication (graphic art, style, type, etc.)? 

Other 

Excellent 

Would you recommend this publication to a colleague? Good 

Fair 

Yes, without reservations Poor 

Yes, with reservations 
No 

Other 

When this publication is revised, what changes would you like to see made? 



Additional comments. (Attach a sheet if you wish.) 
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Thanks! 



Fold hmf and Ml 



No Pottage 
Necefsary 
If Mailed 
In the 
United States 



BUSINESS REPLY MAIL 

FIRST CLASS PERMIT NO. 168, SALEM, OREGON 
POSTAGE WILL BE PAID BY ADDRESSEE 



Publications Section 

Oregon Department of Education 

Salem, Oregon 97310 




Fold here end teal 
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